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A B S T R A C T 
Chapter I \ Introduction. 
In the Introductory part of this dissertation comprising 
chapter I I have described the historical evolution of 
media technology tracing briefly its development from 
the age of chalk and blackboard to the age of electronic 
classroom and Instructional satellites in modern times. 
A comprehensive definition of educational technology as 
an excellent an efficient medium of learning and 
teaching language specially English as a foreign 
language is given to point out its potential in meeting 
the challenges of new inventions which have changed our 
attitudes to language teaching skills. The need of the 
hour is to focus more on listening skills and oral 
proficiency and I have discussed the vital role which 
radio, television, video and computer have to play in 
achieving our objectives profitably through these 
powerful aids. The growing popularity of the media as 
language teaching tools is rapidly changing our 
attitudes to language teachli^. Its scope of applica-
tion has extended greatly in many areas of education 
specially language learning and teaching which is the 
main concern of this work. Media technology is 
constantly under pressure to develop new directions and 
the internationalisation of the BBC English Cassettes 
•Follow Me' and 'Follow Through' are g lar ing examples 
of I t s tremendous success. 
Chapter I I : Media Elements Used in Language Learning 
and Teaching, 
This chapter deals with almost a l l the media elements 
which are used today in language learning and teaching. 
Modern technology of fers so many d i f fe ren t and varying 
means of approaching the l e a r n e r ' s mind for developing 
language s k i l l s . The resources ava i lab le to a l ea rne r 
in a learning system have been divided in to two catego-
r i e s as human and mechanical. Diagram I on page 15 gives 
an exhaustive account of these two resources . The hianan 
resources comprise the l ea rne r who i s a t the cen t r e , the 
teacher , the authent ic na t ive speaker and mater ia l produc-
t ion personnel. The mechanical resources include r a d i o , 
radio v i s i o n , OCTV, CCTV, Lar^uage Laboratory, f i lms , 
s l i d e s , video, computer, i n t e r a c t i v e video and s a t e l l i t e s , 
They a re a l l discussed individual ly showing t h e i r advan-
tages and dis-advantages when used for teaching language 
s k i l l s . With some teachers i t may be a new experience 
because they are exposed to camera and video for the 
f i r s t time but i n i t i a l d i f f i c u l t y could be overcome 
a f t e r a few days t ra in ing a fac t which I 
personal ly experienced in a workshop on media 
technology for teaching English at AMU, Aligarh in 
Hovember 1986. 
Chapter I I I : k Review of the Major Methods of 
Teaching English as a Foreign Language. 
I t is my aim to show in this chapter how some of the 
media elements discussed above could be integrated 
into the methodology of language learning and 
teaching and with what resu l t . There are different 
methods of teaching English in India varying from one 
corner to another, and a review of these different 
methods of teaching English as a foreign language 
has been att^npted in th is chapter without establish* 
ing the superiority of one method over the other. My 
purpose i s only to show how technological s t ra tegies 
available to us these days could be delved into 
methodology in order to achieve greater effectiveness, 
as compared to the conventional methods of teaching, 
I have chosen some of the t radi t ional and current 
methods conmonly practised and shown how i t is possible 
to apply media technology to achieve the objectives 
enbodied in these methods more effectively. The 
methods selected are Direct Method, Reading Method, 
Audio Lingual Method, Communicative Approaches and the 
Natural Method. 
Chapter IV : Integration of Media Elements into 
Methodology. 
In this chapter I have discussed how educational 
technology can enter the domain of methodology with 
successful r e su l t s ; how i t could be integrated as a 
powerful aid to achieve the objectives of each one of 
the current methods effectively. 
I have given tvra different s i tuat ions , one concernlni 
the advanced countries and the other per ta lni i^ 
the developing countries. There is no doubt that 
media technology in education i s widely applied in 
advanced countries because they can afford the expensivcr 
equipments but accepting the economic resources and 
other factors in poorer countries, the edticational 
technologists find the si tuat ion there rather ideal . 
This is part icularly relevant when we come to discuss 
the teaching of English because i t i s these countries 
which require English more urgently as part of the i r 
development programmes. 
I have shown how video and television have aided the 
teachers following Direct method for teaching English, 
Since the emphasis in th i s method is on oral instruc-
t ion in the form of questions answers, gestures, minfts, 
the television can give through sound and picture a 
better understanding of the subject. Similarly the 
Audio Lingual method and the method of Communicative 
Approaches can achieve their objectives more success-
fully with the use of media technology. 
The statements X have made above are supported by a 
number of exercises I have tried with the students 
successfully in the classroom. They are based on the 
BBC English Cassettes, 'Follow Me' and 'Follow Through* 
Having administered these exercises it was observed ]a^ 
me and others that they can motivate the students m o n 
strongly than any other method, I have concentrated 
mainly on video in the classroom and devised the 
exercises given in this cha|»ter for developing 
listening, speaking and writli^ skills. 
The introduction of media has brought about a substan-
tial change in our attitude to language teaching. It 
is now considered as a powerftfl. aid to teach English 
as a foreign laoiguage because of its compelling power 
to motivate learning. The spectacular progress made 
in video and computer technology has increased the 
importance of television English, 
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C H A P T E R I 
INTRODUCTION 
1.1 Use of Meehanleal and audlo-vlsual-alda : 
Before I make an attempt to define some new 
aspects of media technology and i t s scope and 
application to language teaching in our rapidly 
dianglng world, I think i t would be useful to go back 
tracing the h is tor ica l facts how the media technology 
has grown out of the tools used by teachers in the past 
who used a different terminology popularity known as 
*audio-visual-aid' . These aids beginning from the 
medieval and Renaissance period to date are limited to 
chalk, blackboard, models, char ts , maps and text books. 
They appealed to the sensory channel of sight and 
sound. In some cases (for example books) the s^isory 
organ which came into play was the sight only, chiefly 
verbal, while the others mentioned above included botii 
sight-sound and chiefly, p ic to r i a l . The teacher was 
central user or maker to give Instructions to groups 
or individuals. 
1.2 With the f i r s t Industrial revolution in the 
l a t e 19th century the use of photographs, s l ides , 
f i lmstrips and s i lent motion films came into existenee 
and became popular with the teachers for teaching 
and learning languages. Later on in the early 20th 
century the audio-v isua l -a ld made fur ther s t r i d e s , 
tising the new inventions of science and technology, 
for example r ad io , s i l en t motion p ic tu res , and 
t e l ev i s i on in 1950s. I t could be observed from the 
t ab l e appended below how rapidly the t r a n s i t i o n from 
the manual instruments to mechanical gadgets has 
taken p lace . Nev; teaching a ids were made ava i lab le 
with the second i n d u s t r i a l revolut ion in the 1950s 
^ i c h ac t iv i sed the sensory channel of sight-sound 
through the teaching machines l i k e t e l e v i s i o n , tape-
recorders , language l abo ra to r i e s and open and closed 
c i r c u i t TV. In the 1960s and 70s the media technology 
moved to computer a s s i s t ed i n s t ruc t i ons and video 
ca s se t t e recorder which play an important r o l e in 
giving hew dimensions t o language teaching. Educational 
technology in a sense i s an audio-visua l -a ld but 
considering the number of teaching machines used in 
language teaching for e f fec t ive achievement, p rec i s ion 
and cu l tu ra l context , they are becoming immensely 
popular today with a new terminology known as 'media 
technology* or 'educat ional technology' . 
Period 
Medieval 
TABLE I Use of MechW 
a historical 
Aid 
Chalk, 
b lack-
board 
Models, 
Charts, 
maOS.etc. 
Renaissance Books 
First 
Industr-
ial 
revolt* 
tlon 
Second 
Indust-
rial 
revolu-
tions 
Photogr-
aphs, 
s l i d e s , 
f i lm 
strlDS 
S i l e n t 
motion 
f i lms 
Record-
ings 
Radio 
(School 
broad-
cas t s ) 
Sound-
motion 
f i lms 
Te lev i -
s ion 
Tape 
recorders 
Language 
* labora-
t o r i e s 
Program-
med 
texts 
Teaching 
machines 
CCTV 
Computer 
a s s i s t e d 
Ins truc -
t i o n s 
Video ca-
s s e t t e s 
S a t e l l l t -
Sensory 
channel 
Sight -
sound 
S i g h t -
sound 
Sight 
S ight -
sound 
Sight 
Soiind 
Sound 
S ight -
sound 
Sight -
sound 
Sound 
Sound 
Sight 
Sight 
S ight -
sound 
S ight -
sound 
S lght -
soimd 
. Sight 
sound 
fj^i^raf^ Midlo-Vlsual-
PIPItttion of 
Vei*bal 
or 
pictorial? 
Both 
Chief ly 
p i c t o r i a l 
Chief ly 
v^rbftl 
P i c t o r i a l 
P i c t o r i a l 
Verbal and 
fBUglC^l 
Chiefly 
verbal 
Both 
Both 
Chief ly 
verbal 
Verbal 
Chief ly 
verbal 
Chief ly 
verbal 
Both 
Both 
Both 
Both 
media 
Who 
contro l s 
rate and 
r e p e t i -
t ion? 
Maker 
User 
User 
User 
I'laker 
Maker 
Maker 
Maker 
Maker 
User 
User 
User 
User 
User 
User 
User 
User 
•aid : 
Group Dating 
or from? 
i n d i v i -
dual 
i n s t r u c -
t i o n 7 
Group 
Either 
Either 
Group 
Group 
Either 
Either 
Group 
Either 
Either 
Either 
Ind iv i -
dual 
Indiv i -
dual 
Group 
Either 
Either 
Either 
Earliest 
times 
Earliest 
times 
16th 
centurv 
Late 
19th 
century 
Early 
20th 
eentiu'v 
Early 
20th cent . 
1920s 
1930s 
1950s 
1950s 
1950s 
. 1950s 
• 1950s 
1950s/60s 
1960s/70s 
1970s 
1980s 
1.3 What I s meant by Educational Technology ? 
I vrould l i k e to discuss here a comprehensive de f in i t i on 
of Educational Technology as an exce l len t and e f f i c i en t 
medium of learning and teaching- language,specia l ly 
i n s t r u c t i o n in teaching of English as a foreign 
language in India and e l se vjhere. I t seems to have a 
strong po ten t i a l provided i t i s exploited in the r igh t 
d i r e c t i o n , to meet the chal lenges of nev; inventions 
which requ i re serious considera t ions in our changing 
a t t i t u d e s to language teaching s k i l l s . 
Alan Hancock defines the phrase educational 
technology as follows : 
"Indeed the phrase educational technology 
has been coined p r inc ipa l ly to express the 
not ion of men, machines and mater ia l s 
working together to improve the relevance 
of both teaching and learning processes.". 1 
l A The term educational technology i s often 
used ra ther ambiguously, because i t descr ibes an 
approach, an a t t i t u d e of mind and a prospect ive ra ther 
than a formal programme of study. The f i e l d i s nevr 
enough for those who wish to apply i t in d i f f e ren t 
d i r ec t ion for i n s t ruc t i ona l and educational purposes 
1. Hancocky Alan. Plyinine for Educational Mass Media^ 
London, 1977, p . 5. 
Instead of conventional academic l e c t u r e programmes. 
Thus media technology i s rapidly gaining ground as 
par t of an ove ra l l educational s t ra tegy and the same 
media may be a par t of a number of d i f f e r en t systems, 
as t e l ev i s i on and video in the classroom for example, 
which may be an important component in a curriculum 
renewal scheme, a language teaching method, a l i t e r a c y 
programme or an in-service- teacher- t ra ining-programme. 
This i s based on the assumption t h a t each 
educational medium has p a r t i c u l a r s t rength and 
q u a l i t i e s which vrill be of use in in t roducing, 
i l l u s t r a t i n g or re inforcing specif ic aspects of the 
t o t a l educational goal . A synthet ic study of the 
conventional i n s t r u c t i o n and media i n s t ruc t i ona l 
technology (or programmed learning) may combine to 
produce a new coherence and meaning t o language-
teaching community l iv ing in the modern \,rorld of 
micro-chip revolu t ion . Taking in to account the 
specif ic needs, for example, of a language teacher , 
media technology poses a grea t challenge in the 
of 
adaptation / curriculum models developed by researchers 
l i k e Wilkins, Trlm^ e t c . 
2. Trim, J .L.M,, Rich te r ich . R. Van E.K, J.A. & Wilkins,D.A. 
Systems Devfr|OT3ment in Aault Language Learning. Oxford. 
PePganon Prfeas, 198O. 
1,5 In theory t h i s shoiild normally f i t i n to our 
technological society but the use of the term 
educational technology more of ten provokes anger and 
d i s t r u s t among teachers who have been a vict im of new 
gadgets because they have suffered from ine f f i c i en t 
language l a b o r a t o r i e s , incompatable video recorders or 
incomprehensible computer programmes. How media 
technology could be r e h a b i l i t a t e d in the minds of such 
teachers i s the main purpose of my p ro j ec t . I would 
l i k e to explore in the following Chapters the advantages 
of media technology together with some of the problems 
which users have had to overcome. The focus of my 
a t t e n t i o n wi l l be on t e l e v i s i o n , video recorders and 
computers to e s t a b l i s h how successfully they could be 
exploited for language learning and teaching, assigning 
a key and cen t r a l pos i t ion to the t eachers . I t i s 
within t h i s parameter tha t the po ten t i a l for media 
technology can be i l l u s t r a t e d . 
1.6 Hitherto the emphasis was on the s c h o l a r ' s 
knowledge of the s t ruc tu re and vocabulary. The 
audio-l ingual and audio-visual revolut ions in 1960s 
did l i t t l e to change t h i s s i t u a t i o n . But with the 
a v a i l a b i l i t y of software mater ia l growing day by day 
the d is i l lus ionment with technological a ids i s 
diminishing. A s ign i f i can t new d i r ec t ion has been 
given to teaching langxiage s k i l l s instead of 
acqisition of t he knowledge of language through the 
appl ica t ion of media technology.f A number of 
researches have been conducted in Europe, England and 
America in favour of the use of media-technology, 
h ighl ight ing the p r a c t i c a l learn ing needs, syllabus 
designing and de t a i l ed s tages of language learning in 
terms of specif ic performance ob jec t ives . The main 
challenge of the 80s i s now to develop an in tegra ted 
educational system for language teaching which 
s t imulates communicative a c t i v i t i e s , language s k i l l s 
and at the same time promotes the personal and the 
socia l development of the ind iv idua l . Language 
learn ing i s seen in terms of performance s k i l l which 
i s very much in tune with the feel ing of the t imes. 
I t i s agains t t h i s background tha t the po ten t i a l of 
media technology should be assessed.r 
1,7 The need to focus more on l i s t e n i n g s k i l l s 
and on the development of ora l prof ic iency, point to 
the v i t a l r o l e which r ad io , t e l e v i s i o n and video tapes 
have to play, A number of multi-media courses which 
have been outstandingly successful are already in 
vogue in many advanced countr ies which have given a 
8 
practical and concrete shape to the most popular 
communicative theory of langmge teaching now a days. 
The reason for this success could be the steadily 
changing attitude in our understanding of the media 
as language learning tools. A number of agencies in 
sixties and seventies g^ re engaged to enable practicing 
teachers to investigate and report on the efficacy of 
media technology. Several symposia and conferences 
•were held to explore, balance and counterbalance the 
opi)Osite views on educational technology. A. number of 
journals and periodicals are devoting adequate space 
for reviews and criticism on the use of media. It is 
an encouraging sign that the producers of media 
programmes can argue now through their communicative 
aims and objectives and the way in which they have 
attempted to realise them in practice. A special 
issue of the British Journal of Language Teaching 
Vol. XVIII, No. 2, 3. 1980 is devoted entirely to the 
use of media material In language teaching. The 
development of BBC schools, television series, the 
committment of ITV to schools televisioiBare some of 
the living examples of the applications of media 
technology. 
Undoubtedly the contribution of radio to the 
teaching of EFL has been overshadowed by television 
and video but radio still does have a significant 
role and the largest source of software in the 
educational technology because of the cost and 
copyright problems of video cassettes prepared by 
BBC. At the moment, 
"Television and Video are contributing 
to the total educational process at many 
points today but there can be few areas 
in which its potential, direct and 
indirect is demonstrated more strikingly • 
than in the colleges." 3 
K 8 Scope of Media TeehnolOKV t Vfith the gradual 
acceptance of media technology its scopfi of application 
has extended greatly in many areas of education 
specially in language learnihg and teaching which is 
the main concern of my project. It can offer specific 
advantages to the teacher and the learner specially 
after the breakdown of the structural approach to 
language teaching. It is a powerful support to 
situational teaching by presenting authentic speech 
of the native speakers and the language is introduced 
in the context of every day situations the student 
learns by hearing and seeing the 'language in action'. 
'\. Mao Lean^ R. Television in Education. 1968. London, v.^i'y. 
10 
I t offers uptodate mater ia l which i s t o p i c a l , 
Introducing l e a r n e r s to themes and p e r s o n a l i t i e s of 
the ta rge t language. Television and video mater ia l 
provide a f l ex ib l e resource which can be adopted to 
su i t individual needs. Television courses are 
designed with a compelling power to motivate l ea rn ing . 
I t has already been r e a l i s e d in the advanced countr ies 
and i s being rea l i sed in the developing count r ies 
tha t t e l e v i s i o n should be in every language classroom. 
Our p r i o r i t i e s in language teaching have changed 
considerably over the years and t e l ev i s ion has assumed 
very great importance aided by the spectacular progress 
in video technology. According to Brian H i l l . 
"Most programmes today a re ful ly 
constructed to r e f l e c t l e a r n e r ' s need 
and t h i s trend i s acce le ra t ing . 
Authentic mater ia l bounds, ideal for 
in t roducing, i l l u s t r a t i n g or r e in fo rc -
ing communicative s k i l l s , " h 
With the help of t e l ev i s ion and video a l l the 
language s k i l l s , l i s t e n i n g , spealdng, reading, and 
writ ing can be taught far more ef fec t ively than the 
l e c t u r e method in the classroom. Modern Technology 
enables programines to introduce a strong element of 
real ism and current a f f a i r s , A t e l ev i s i on teaching 
f. H i l l , B.T "Using Televis ion" in B r i t i s h Journal of 
Language teaching. Vol. XVIII No. 2 , 3 . P. 29. 
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programme can be used to p r ac t i c e g i s t , comprehension, 
to e l i c i t d e t a i l l i s t e n i n g , to s t imulate ac t ive ora l 
vjork or to Introduce s t ruc tu res and grammar points — 
a l l these things I am going to discuss in the t h i rd 
chapter which v i l l show how d i f fe ren t elements of 
media technology could he in tegra ted into a language 
learning system. 
The scope of media technology has received 
a fvirther impetus by the in t roduct ion of Computers in 
language learning ^vihich can be very e f fec t ive means of 
i n s t r u c t i o n in foreign language l e a r n i n g , i f l inked 
with a video disc recorder or a video c a s s e t t e player . 
(see Chap, I I pages 48-51) . 
Media teciinology i s constant ly under pressure 
to develop new d i r e c t i o n s . The i n t e r n a t i o n a l i s a t i o n 
of the BBC English Casse t tes 'Follow me' and 'Follow 
Throvigh" a re glar ing examples of i t s tremendous success. 
These are some of t he broader scopes -"/Thich touch only 
on the po ten t i a l of using media technology. According 
to Sherrington 
"For the f i r s t time l i n g u i s t i c behaviour 
could be set in i t s t o t a l e x t r a - l i n g u i s t i c 
context ; s tudents could observe language 
as i t rc-xlly occurs , Instead of experiencing 
i t through a se r i e s of a r t i f i c i a l l y created 
examples". 5 
5. Sherrington^ R. Television and lianeuaee S k i l l s . 1Q7^ 
London, p .2 . 
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t,.9 So far I have been discussing the scope of 
television and video in advanced countries. The 
application of media technology in India has yet to be 
tried. Some open universities have started giving 
distance education in the fields of science,technology 
and business management but lack the resources in man 
and material for teaching foreign language skills. 
Television and video are used extensively in cities 
and villages in India but for information and 
entertainment. There is no instructional system in 
the country which could use media technology for 
teaching language skills. The teachers of English, 
a majority of them are still dependent on traditional 
methodology, and they have not even been exposed to 
media-technology. How could they realise its worth 
unless it is introduced to them? I am positive, and 
what I say is based on my experience of a 'Workshop' 
on media technology in India, that it can sufficiently 
motivate teachers of English to its adoption according 
to their needs, as TV and video are becoming cheaper 
everyday, well within the reach of economic resources 
of a college or university. Even v/hen the opinions 
of various sections of students were taken the response 
was very positive. 
6, A UGC National Iforkshop on Use of Bducntional Technology 
for improvement in the teaching of English to Undergraduate 
classes through TV and Video from 3-22 Nov. 19^6. Aligarh 
Muslim University, Aligarh. 
C H A P T E R II 
Media Elements Used In Language 
^h 
2,1 There have been in the past different ways 
of reaching the language learner through an appeal 
to as many of his senses as possible and this Is not 
a new idea, but modern technology offers so many 
different and varying means of approaching the learner 
which have great potential in operating effectively 
upon the learner*s mind. 
Various media elements now in use are only 
means of Cca&munications. They have neither integrity, 
brains, or feelings, though many people treat th^n as 
if they had an essential moral or intellectual nature 
of their own. But they have in fact no ability except 
to communicate and if used skillfully they can 
communicate exceptionally well. Adlai Stevenson has 
rightly pointed out that 
"We are still in the infancy of the 
development of educational films, televi-
sions and the like ... But already these 
has been such progress made along there 
and related lines ... the resourceful 
teacher can now do a better job in less 
time and at less cost", 1 
The resources made available to a learner in 
a learning system may be divided broadly into tv/o 
catagories, in the first instance as human and 
1, Stevenson, Adlai, "Dual Education Problem : School and 
Home", The Hewvork Times Magazine^ April 10, 1958. 
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mechanical. The diagram below shovs the fioll 
paraphernalia of s t imul i which may reach the lea rner 
in modern t imes. The range var ies from open c i r c u i t 
"broadcasting and c lose c i r c u i t broadcasting In the 
classroom through recording e t c . to the range of 
human contacts and resources . 
Dlagrapi I 
Mpcfi3T)ical Resources 
Radio 
Radio Vision 
OCTV 
CCTV 
- L an juQ^e Lat 
Slides^ Films 
Video 
LoTn(?uter 
71 iteractive Video 
Satellite 
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2.2 Human Resourceg : The most important human resource 
is the motivation and the learning effort of the 
learner himself. There are several factors, 
socialogical, psychological, cultural and regional 
which exercise a good deal of influence on the 
learner*s stimolns and response. However, we have 
to measure the learning effort in terms of time, 
intensity, efficiency and appropriateness of that 
effort. These are some of the important learning 
parameters and all other components in the system 
are evaluated by their effect upon them. A system 
T^ iich makes it possible for the learner to work 
longer, more intensively, more efficiently and 
appropriately will be more highly valued than one 
"Which does not, I mean to say that the longer the 
exposure of the target language and its keen and 
intensive reception by the learner, the better the 
achievement. 
2.3 The second human resource is the teacher who 
Is the central and Integral part in the learning 
system. However dazzling the success of modern 
inventions in the field of media technology, the 
human will always remain central to help and guide 
the learner through interaction. The teacher 
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Initiates, organises, arranges and presents the 
material to be learnt, checks on progress, provides 
inputs. and checks the response and the performance 
of the learner through input and feedback. He finds 
ways and methods of overcoming learning interferences, 
blocks and difficulties, which many a time hamper the 
learning process. It is essential for the teacher to 
build and maintain the motivation of the learner, 
fostering dynamism in individuals and groups as the 
case may be. 
2,k The third human resource is provided by the 
native informants and the native situations and 
in which the members of the target language present 
their culture, manners, behaviour, which the learner 
tries to assimilate in himself or a corpus of 
linguistic artefacts on \jhich the learner models his 
behaviour. The learning process is retarded to almost 
imperfection if the learner is not able to identify 
himself with the social and contexual values of the 
country whose language he is learning. This is an 
important framework for direct conversational and 
pragmatic interaction. 
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2.5 The foijrth human resoijrce i s indirect but 
nevertheless a significant one which re la tes to the 
production of material in the form of sc r ip t s , 
students book, teacher 's book acting as a visual to 
aid the learner . Considering from th i s point of view 
a ii^ole host of human resource goes into the making of 
l ea rner ' s material , for example, wr i te rs , technicians, 
p r in te rs , publishers, secretaries e tc . who are ski l led , 
trained and especially commissioned to produce material. 
Their contribution i s great in the sense that i t leads 
to 'immersion learning' \Aiich helps in simulating the 
behaviour of members of the speech community in the 
coarse of everyday l iv ing , making the target language 
real and al ive in r e a l i s t i c s i tuat ion. 
2,6 Mechanical Resources 
Radio : In the evaluation of education media system in 
modern times i t seems inevitable to mention the role 
played by radio in the instructional system of 
education. The prime of plays goes to BBC English by 
Radio which has now become the requirements of more 
than hundred countries a l l over the world for English 
lessons through the mass media. This act ivi ty based 
on broadcastir^ i s the seed and origin of teaching and 
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learning through media. 
English by Radio came in to being diiring 
world war I I . A number of broadcasts from the BBC 
foreign language sec t ion had the d i s t i n c t i o n of being 
the vehic le of i t s f i r s t attempt a t teaching Ehglish 
\fy r a d i o . The radio programmes ^irtiich are broadcast 
by the BBC have the specif ic need of the country for 
which the broadcast i s meant. We have English by 
radio for t h e Middle East , for the European countr ies 
and for t h e fa r and south East Asia. Now-a-days there 
are d i f fe ren t d i r e c t i o n s given t o the broadcast meant 
for one country only, for example,India and Palcistan. 
;fe have programmes of BBC on radio aimed a t teaching 
English to l e a rne r s belonging to d i f fe ren t regions in 
the country; English for Urdu speaking l e a r n e r s , 
English for Bengali speaking l e a r n e r s , English for 
Tamil speaking l e a r n e r s . This shows a tremendous 
range of areas covered by radio ca te r ing to the needs 
of l e a rne r s region wig© in India . 
The f i r s t English lesson by radio broadcast 
consisted of a s e r i e s of se lec ted u t te rances a r t i c u l a t e d 
slowly in per fec t BBC English of the day followed by 
a careful t r a n s l a t i o n i n t he language of the l e a r n e r . 
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This was done at a time vdien the vorld was at war 
and w h ^ the majority of the audience demanded war 
news only. Hence the duration of these programmes 
were not more than two to three minutes. 
In .spite of these hard-fact realities the 
broadcast begcui to arouse interest and they were 
improved pedagogically, methodologically and in 
presentation as they gained considerable audience. 
With the end of World War II there onerged consider-
able evidence of interest from listeners in a wide 
range of countries in the learning of English through 
BBC broadcast. What had begun as a haphazard initial 
experiment during world war ll has now become a well 
planned and carefully organised operation. With the 
guidance from the growing number of experts in English 
as a foreign language special bilingual courses for 
beginners were deviced for transmission at intermediate 
and more advancedlevel. 
Radio became a powerful means of teaching 
English as a foreign language in a number of countries 
all over the world. The most popular and successful 
of the radio programmes in the fifties was the project 
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to teach English to beginners entitled "Calling All 
Beginners", Here was an excellent production of 
English teaching material which could work in a 
global context attracting large audiences of wide 
areas of the world^ English by radio broadcast assumed 
still greater importance in 1960s when intermediate 
and advance^level courses in English were beamed not 
only to Europe but also to Asia, As television was 
confined only to the developed world, radio lessons in 
English were the only means available to the learners 
in distant developing countries. People in Europe, 
people in Middle East and Asia began to learn English 
through another series of lessons in 'V/alter and 
Connie'^ though it was primarily a television series. 
From the early seventies onwards the teaching 
of English onbraced the use of video and related 
publications with audio support material, the use of 
television, fully supported by material for the 
learner at home or in the classroom. And now the 
integrated use of all these media is being exploited 
for teaching English whose range of operation have 
developed dramatically in response to the worldwide 
demand for English. English by radio lessons are now 
broadcast from London to almost all parts of the \/orld 
22 
for more than s ixty hours each week. We have now 
specia l streams of out-put fo r China, Indonesia, 
South East Asia and the sub Continent — about one 
hundred and twenty countr ies broadcast BBC English by 
radio lessons on t he i r l oca l a i r . 
2.7 Radio Vision : A refinement of radio which 
incorporates some of the advants^es of a v i sua l 
support i s knovm as radio v is ion or audio-vis ion in 
the context of open Univers i ty . Radio v i s ion i s 
cheap, f l ex i b l e and successful . I t has been on the 
scene of media technology for a decade and i t s 
po t en t i a l has already been s t ressed . Many teachers 
c lear ly f ind the combination of rad io and f i lm s t r i p 
most useful with the help of s l i d e p ro j ec to r s . 
2.8 Television in Education : Prejudices and conservative 
thinking have contr ibuted towards the hardening of 
ideas about t e l e v i s i o n which could work aga ins t i t s 
most productive use in the f i e ld of education. 
Roderick Maclean says, "Television i s going to 
2 
r evo lu t i on i se educational techniques" , and the 
curriculum models proposed by V/ilkins, Trim and 
Rlchter ich to conc re t i se learning and teaching 
2. Maclean, R. Televis ion in Education 1968 London p . 2. 
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s i t u a t i o n s through t e l e v i s i o n have poised a great 
challenge to langiaage teaching. Brian Hi l l views 
these new d i r e c t i o n s in Educational Technology more 
favourably and attempts to show 
"how media technology can con t r ibu te 
towards meeting the chal lenge of the 
new emphasis on communicative competence 
more e f f ec t ive ly" . 3 
2,9 For the educators who are op t imis t ic about 
the po ten t i a l of t e l e v i s i o n i n education the re are 
two h i s t o r i c a l views which a re l i k e l y to come in 
the i r way. (a) TV has grown up pr imari ly as a vehic le 
for entertainment and journalism (b) TV i s cen t ra l ly 
cont ro l led . To switch over the audience from 
entertainment to education could be a formidable task. 
We need a committed audience,for educational t e l ev i s ion 
i s not only t e l ev i sua l but more than tha t because i t 
can e s t ab l i sh individual one-to-one r e l a t i o n s h i p . 
Many people think tha t treatment of a subject by 
t e l ev i s ion necessar i ly means popularised and 
supe r f i c i a l t reatment . But s u p e r f i c i a l i t y has nothing 
to do with t e l e v i s i o n . I t doesn ' t l i e in the TV but 
in the nature of i t s audience. 
3 . H i l l . B. LTA XIV 6 
2h 
"Television when it is fully adopted to the 
ediacational context is capable of all the depth and 
all the insight that even went into an act of class-
room teaching hut its full adaptation implies t-wo 
conditions that are not always recognised in the 
discussions on ETV. First that the audience must be 
as committed as it would be in a conventional class-
room situation, and second that the TV treatment must 
not flirtatiously compete with the entertaining and 
commercial type of television". 
Professor Briah Hill is also of the view that 
"any assessment of the potential, must, 
of necessity be highly selective, since 
the range of equipment available and the 
multiplicity of teaching and learning 
situation in which that equipment is 
employed make general claims difficult to 
substantiate". 5 
These conditions demand quite self discipline 
on the part of teacher and student alike, because TV 
may lead into moods of passivity and relaxation at the 
cost of seriousness. 
If we want television to be of educative 
value we must give up all the wooly thinking about it. 
Let us treat it as a new invention — a brand new 
h. Maclean R. Tejlevislon in Education 1968 London pp. V^. 
5. HllljB. LT4 XIV-6. 
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facility for use in teaching. 
Educational TV functions in two fold \^ ays 
(^ ) Open Circuit Television — used for the distant 
learning and education — OCTV (b) close circuit 
television — CCTV. 
2.10 Open Circuit Television, has a mass audience having 
three functions 1. Dissiminating information and 
knowledge 2. education 3, entertainment but it is not 
suitable for instructional activity. The viewer could 
remain passive or relaxed while watching a programme 
and he may not consider himself to be individual 
committed to a course of study but efforts have been 
made to use this mass medium for instructional 
purposes, Maclean observes, 
"Allow that your educational/instructional 
programmes are arranged in series that no 
single programme claims to do more than 
take a step forward, that there is time 
between each instalment for the viewer to 
do some work or at least some thinking on 
his own account, and you have moved 
substantially nearer a use of TV v/hich 
is actively educational". 6 
Different types of programmes are beamed for 
adults and viewers committed to a correspondence or a 
professional course of study through distant learning. 
6. McLean R. Television in Education 1968 London p. 27. 
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Lack of opportunities for the bulk of population in 
siny country to join a university as regular student 
has necessitated the choice for distant learning. 
Distance learning could be grouped into the following 
catagories. 
1, Institutional learning — in which the students 
are actually the members of a university and they 
have self-access centres which provide learning 
under the teacher! guidance, 
2, Institutional mode — where learning is autonomous 
and self-directed,where teacher is one of the resources 
like library, books etc. 
3, Regional Institution — in this we get a mixture . 
of intensive course and weekend course. The pattern 
is that the viewers learn by themselves first and 
then go in for twoday intensive contact programme. 
•^, National Institution — the concept of open 
Universities is born out of distant learning. To use 
television as a mass media for those who are interested 
in specialised courses. A number of open universities 
in England and India are catering to the needs of 
learners through distant education. The open 
universities in India are mainly concentrating on 
professional courses for business management, engineers, 
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scientists through correspondence. How far they are 
effective is yet to be established because the entire 
exercise in this regard is at the experimental stage. 
The UGC also has its own programmes for higher and 
advanced learning in science subject which are 
beamed by INSAT B to all parts of the country. The 
Doordarshan also broadcast programmes for school 
children on almost all subjects but I think they are 
not satisfactory because they emphasise the authori-
tarian role of the teacher and ignore the individual 
learner's problems and difficulties. Lack of software 
material good^planned and organised lessons and 
creative scripts for instructional purposes are some 
of the Doordarshan's programmes' serious limitations, 
A lot of improvement and Imaginative effort has to go 
into the making of these programmes if they are meant 
to be effective. 
The use of TV as I have discussed above as a 
mass media can become instructional provided it is 
integrated to achieve specific educational objective. 
Television may be a component in a curriculum renewal 
scheme, a language teaching method, a literacy 
programme or In-service teacher training programme 
with the limitations cited above. 
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2.11 Close Circuit Tellvislon : It is only with close 
circuit system that a wholly committed audience can 
be taken for granted. It is through CCTV that we are 
likely to see television's fullest adoptation to the 
purposes of direct teaching. It is different from 
open broadcasting, in just as much as a text book is 
different from a popular magazine. We should not have 
an exaggerated view of the usefulness of television 
that it can bring about wider appeal and revolution 
in teaching. TV itself will not revolutionise the 
quality and style of our teaching, nor will a 
technically efficient method of distribution 
necessarily provide us with a willing mass audience. 
If the teaching material fed in a camera is dull and ineff-
ective, it becomes duller by the time it reaches the 
viewers. That is why Brian Hill suggests that the 
teaching material must "be highly selective", for 
teaching and learning situations if we really wish to 
explore the advantages of media technology. The 
crucial roles of the teachers and the teaching material 
are an integral part of CCTV which is focused on 
individual or groups of learners. It is through CCTV 
that we can involve the learners in creating their 
o-v/n material and in using sound and video recorders 
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for using student programmes —— a subject which I 
vill discuss later in this chapter. The diagram No. 2 
shows the way in which conventional instruction and 
individualised instruction through programme learning 
may combine to produce a new coherence and meaning to 
language learning and teaching. 
Diagram No. 2 
iTistructroTial 
Corrve-ntfonal 
mstractfon 
l-ndividual 
l-nstructiOTial 
ccrv 
l-nstructional 
Diagram No. 3 illustrates this relationship 
in a more detailed from. Here the association and 
interaction between the teacher, presentation of 
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mater ia l and t h e indiv idual i s shovn on a modular 
p r inc ip le with the feed back processes bet\>reen them, 
sketched in by connecting l i n e s . 
Diagram No. ^ 
CCTV Data 
FreservatioTileacliing nalerial 
1-ndivi'du.al arid Siriall 
Groub AuToTTiated leachma 
rluman 
Inter act/on 
mdi'vidaal 
Study 
Creative 
reriocL 
2,12 Teachers and learners of a foreign language 
are confronted with the problem of provision or 
restoration of context — a very important matter 
indeed. Here again CCTV will prove its worth. Take 
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as a simple example the early stages of learning a 
foreign language. We all learn our own language in 
its context. We gradually associate words v;ith 
objects and behaviour they represent because the 
people who speak the target language use the word in 
relation to their behaviour and those objects. 
Classroom learning of a foreign language has often 
been divorced from the context. 
"But the television has the peculiar 
strength that it deals with what are 
obviously real life and here and now 
situations. The situations are 
presented to the students, and dealt 
with by the teacher, and to their 
manifest reality. Is added the 
tremendous value of complete 
visibility" 7 
Direct Teaching through CGTV : Television can provide 
direct teaching and at the same time offer a form of 
inservlce training for the teacher vrho is relatively 
unqualified or unacquainted in the latest method of 
presentation. 
In Britain educational TV means and applies 
to close circuit work. A lesson in biology can be 
enlivened by the use of one camera within the school 
lab. The concept of direct teaching is involved both 
7.McLean. R. Television in Education 1968 London PP. 11^IP. 
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in broadcasting and c lose system, Althovigh the 
l a t t e r can prove more e f fec t ive if ve systematise our 
i n s t ruc t i ona l programme on the following l i n e s . 
1. Instructional TV programme 
2. A specially prepared handbook 
3. exercises to be completed by the students and 
marked by the teacher. 
h. Personal Contact between student and tutor or 
group of students. 
Other types of direct experience programme 
could be worked out in the following manner 
1. Supply the context - the true and real life 
context to what might otherwise be a purely 
class room study. 
2. Second type of programme attends to achieve 
similar effects by building up an imaginary content 
and supplying a reconstructed and imaginary 
background. 
3. Active response programme — this calls for 
activity on the part of the pupil, a sort of 
mixed physical and mental activity. The teacher 
ronains vital and central in this situation. 
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h. Stimulus type programme designed with the long 
term cooperat ion of the teacher to s t a r t off a 
chain reac t ion of a c t i v i t y in a pro jec t form, for 
example improvised drama, d ia logues , s i t u a t i o n e t c . 
All these four types of programmes have been 
tr ied in a workshop on 'The Use of Educational 
Technology for Teaching English through TV/Video i n , 
classroom to undergraduate c l a s ses in India which was 
held from 3 - 2 2 November 1986 a t Aligarh Muslim 
IBiiversity under the guidance of Prof. Brian H i l l , 
a renowned f igure in the world of media technology. 
This programme was t r i e d on the students and 
pa r t i c ipan t s both, evokir^ tremendous response and 
success from them. The time i s not fa r of \^en the 
conventional methods w i l l die and TV rece iver vrould 
soon be a f a i r l y normal item of fu rn i tu re in the 
classroom — a perfec t ly stfaightforvjard v isua l aid vrhich 
has much to con t r ibu te to the teaching of language 
s k i l l s . The p o s s i b i l i t y of l inking of classroom to 
each other thrniigh CCTV i s in the offing in Ind ia . 
I t can also solve the growing problan of student 
population in u n i v e r s i t i e s , and the c lasses wi l l not 
be l e t off if a teacher i s l a t e or absent . 
3^ 
2,13 Lfinguage Laboratories - The most important advance 
in language teaching efficiency was the language 
laboratory in the f i f t i e s which was considered to be 
a powerful aid for teaching language s k i l l s . But i t s 
u t i l i t y has been outmoded by more recent inventions of 
t e l ev i s ion and video which are far more superior to 
language laboratory because of the reasons already 
mentioned above. Most of the language l abo ra to r i e s 
are.now considered to be a burden^j)n^ economic resources 
of the i n s t i t u t i o n s because i t s optimum u t i l i t y i s 
confined to the s k i l l s of l i ^ ^ n i n g and s^egiking 
mainly. The open c i r c u i t and close c i r c u i t system of 
broadcast have a d e f i n i t e advantage over them because 
of the vivid v i s u a l they provide. The laboratory work 
becomes boring and r e p e t i t i v e , and the f i r s t excitement 
of the student wears out very soon. I need not go 
into d e t a i l s of mechanical or academic manipulation 
of the language laboratory because more recent 
development in media technology have rendered language 
l a b o r a t o r i e s as s u p e r f i c i a l . The audio- l ingual 
exerc ises , pa t te rn d r i l l s can be more e f fec t ive ly 
administered through t e l ev i s ion and video. From the 
point of view of cos t , space and u t i l i t y the use of 
mini-lab instead of language l abo ra to r i e s seems to be 
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a more feasable propos i t ion . A mini- lab has almost 
the same fxmction which a language l ab has except 
tha t i t doesn ' t have console and the individual 
learner can vork i t himself according to h i s needs. 
I t i s l e s s expensive and ins tead of having t en or 
twenty booths in language l ab we could have a few mini-
labs a t a much l e s s e r cost , 
2 . 1 ^ Sl ides and Films : Two further developments have 
great ly enhanced the value of sound broadcasting to 
the teacher in the form of s l i de s or film s t r i p s to 
supplement the already cons is ten t ly excel lent teaching 
material ava i l ab le to the teachers and the s tudents . 
Films are the main vehicle for i n s t r u c t i o n . Through 
them contextual backgrounds can be made r e a l . 
Different corners of the foreign country, d i f fe ren t 
behaviours and s i t ua t i ons can be t ransported into the 
classroom. The authentic atmosphere of learning 
periods can be evoked. Speech i s associated d i r ec t l y 
with ac t ion v^ich can help in removing the L1 i n t e r -
ference of mental t r a n s l a t i o n . I n t e r e s t in p l o t , 
pe r sona l i ty , atmosphere can be used to take out the 
boredum of s t r u c t u r a l p resen ta t ion . Films can be 
repeated and on the t h i r d and the four th showing 
students begin to a n t i c i p a t e the dialogue perhaps 
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the nearest approach to the bilingual method but the si. 
Ides have the disadvantage of being still without any 
action or speech,and the film strip more rapidly with 
no device to stop it at a point of situation vrhich 
the teacher wishes to exploit for a teaching item — 
a deficiency which has been fully overcome by the 
invention of video cassette recorders in the seventies. 
2.15 Video : Perhaps the greatest single contribution to 
revolutionise television studio operation has been the 
development of the video tape recorder. Until this 
became a practical proposition all recorded television 
programmes were made on films by telerecording process. 
This technique resulted in loss of nuality when 
compared to the original studio pictures and took a 
considerable time for processing. 
One of the novel features of a videotape 
recorder is the use of rotating video head, and the 
ability to edit videotape by wholly electronic means. 
Additions or improvement can be made to existing 
programmes by inserting nev^  segment into an unrequired 
section without any visible disturbances. Even 
animation is now possible under automatic control. 
Jack Lonergan firmly believes that, 
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"Video brings a slice of real life into 
the classroom. It presents the complete 
communicative situation. Language 
learners not only hear the dialogue they 
also see the participants in the surroun-
dings -where the communication takes place. 
The visual information not only leads to 
a fuller comprehension of the spoken 
language but can also benefit learners in 
a number of other v/ays" 8 
Social relationship and behaviour can be 
seen very clearly on video and the visual element 
provides with invaluable feature of the medium. It 
can shov/ a range of behaviour that no other medium 
can match : how people react v/hen they are angry, sad, 
sarcastic, thoughtful, impolite, like, dislike and 
so on. Video can present language in an entertaining 
and a lively way and can save the tencher from lengthy 
explanations. Students can learn a lot about the 
cultural values of the people whose language they are 
learning. It can teach almost all the skills of 
listening, speaking, reading and /^riting in an 
interactive situation. 
Video is inexpensive and capable of flexible 
exploitation for individual programmes, for example, 
a news bulletin is a good source of frequency counts. 
It can be used for teacher training because language 
8. Jacky Lonerean. Video in Language Learning 198M- London 
p. 1. 
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i s a dymmic and g fas t niovlnr thln% c.o the teacher 
has a valid medium for t r a in ing himself. Virleo hnr, 
brought a fundamental change in o^ jir rvttitude to 
learning and teaching a lanrjinge. I t malces us examine 
our aims and ob jec t ives . I t acts as a t r i g r e r to 
ac t iva t e both the teacher and the tau^^ht gnd ^rorks as a 
ca t a ly s t helping in experimentation. Jane Wil l is be l i eves , 
" that i t i s precise ly because of the 
moving visual component tha t video is 
a popular aid in the language classroom, 
a t l e a s t v i t h teachers t r a ined in i t s 
use" . 9 
The r o l e of the teaclier - There is a ser ious 
misunderstanding spec ia l ly among those vho are 
staunch be l i evers in conventional pedagogic method 
tha t the r o l e \«rhich a teacher plays in most language 
teaching s i t u a t i o n s vrill diminish. This i s fa r from 
being t rue because the teacher Is going to remain 
centra l in a l l teaching programmes ta^-cn up v i th the 
aid of media technology as Jack Lonorgan think.s 
"As in most language teaching s i t ua t i on 
the role of a teacher i s key ono. I t i s 
the teacher v/lio must harnons the power of 
the video f i lms; i t i s the teacher who 
has the prime r e spons ib i l i t y for c r e a t -
ing a successful learning environment". 10 
9, I f i l l i s , J . "The ro l e of the visual Element in spoken 
discourse" in Video appl ica t ions in Language Teaching 
ELT Do Glim en t l l ' i . En-land 1983 p. 30. 
10, Lonergan, J. Video in Languaf:e Teaching: 198V GUP p. 5. 
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Video is a useful aid for the language 
teacher. It is not meant to overshadov; the identity 
or the personality of the teacher. It is the teacher 
who uses various techniques of media technology as an 
aid to present video materials to learners and to 
facilitate successful motivation and aquisition. The 
video films are devised by the teacher, the lessons 
are planned by the teacher, the interaction does not 
depend on the video and monitor alone. It is the 
teacher himself who creates interaction and 
communicative situations. In a CCTV Vforkshop it is 
the teacher who trains how video camera is used and 
how the students can invite themselves to producing 
their programmes and materials. Just as the black 
boards, flash cards are used in conventional teaching 
in the same v/ay video is also used in the classroom. 
Vfith some teachers it may be a new experience because 
they are exposed to the video and camera for the 
first time but this initial difficulty could be 
overcome after a few days training as we experienced 
in AMU Aligarh in a Workshop on Media technology for 
English. Jack Lonergan is right when he says 
"It is usually inexperience, perhaps with 
a sense of awe of the technology which 
ho 
leads teachers to these views, Infact 
the t eache r ' s r o l e is cen t ra l because 
the teacher has to r e l a t e the broadcast 
mater ial to the language l e a r n e r ' s 
needs", 11 
Geddes and S tu r t r idge have given the follo^;d.ng 
se t of procedures for exploi t ing many types of 
authentic video mater ia l by the teacher 
" ( l ) Introduce video subject matter (some 
groups may wish to know v/hat l i n g u i s t i c 
benef i t s they can be expected to derive 
from i t ) . 
(2) F i r s t play, with sound, (Ask group to 
note key words and a f te r the vievring 
get one of them to v/rite key words on 
the board.) 
(3) Help s tudents to recons t ruc t the strong-
l i n e of the sequence from the key words/ 
phrases, 
ih) Second play, followed by general 
comprehension quest ions , 
(5) Third play, preceded by d i s c r e t e . 
Comprehension ques t ions , 'missingword' 
sentences , or s imilar to be f i l l e d in 
during or a f t e r play, 
(6) Fur ther p lays , if necessary. 
(7) Ancil lary a c t i v i t i e s (e .g . ro l e -p l ay , 
wr i t t en exe rc i ses , e t c . ) 
(8) Feedback ( i . e . discussion on the 
i n t e r e s t of the mater ia l and usefulness 
of the a c t i v i t i e s ) " ' , 12 
This kind of a c t i v i t y conducted by the teacher whatever 
11, Lonergan, J, Video Applications In Enplish LanRua^e in 
ELT Documents 11^- 1983 Oxford p. 7h 
12. Geddes and S tu r t r i dge . Ed, Video in the Language Glassrocm 
in "The Use of Video f i lms" by David Kerridge 1982 London 
p . 113. 
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the l eve l of the group can be a very e f f i c i en t way 
of generating confidence in the l ea rne r ' s in follo^,dng 
the g i s t of an authent ic t e l ev i s ion ma te r i a l . 
The r o l e of the l ea rner s Most of the l ea rne r s have 
used video and t e l e v i s i o n for entertainment purposes 
only Arthich could be a stumbling block in the \?ay of 
the teacher to induce seriousness among them. Passive 
t e lev i s ion viewing does not promote i n t e r a c t i v e 
l ea rn ing . To break t h i s vicious c i r c l e the teacher 
has to be very careful in encouraging ac t ive viewing 
by the l ea rne r using various techniques to maintain 
t he i r i n t e r e s t and motivation. In order to overcome 
t h i s problem the video mater ia l should be carefu l ly 
chosen or planned or designed to incu lca te i n s t ruc t ion 
as well as fun among the l e a r n e r s . If there i s need, 
video games — a sor t of language exercise could 
achieve t h i s end. \Jhat i s e s sen t i a l i s the fac t tha t 
video should be Introduced gradually in the classroom. 
They should a lso be taught to record t h e i r own programmes 
and apprec ia te the pos i t i ve benef i t s for language 
learning when i t i s used cons t ruc t ive ly . Thus we can 
open the v;ay in a wide var ie ty of l ea rner -cen t red 
a c t i v i t i e s . According to Jack Lonergan 
u^ 
"The role of the learner is to be a 
creative member in a joint partnership 
the video equipmentj,the teacher and 
the learner". 13 
Jane Willis in her article, 101 Wavs to Use 
Video attempts to explore and classify the uses of 
video material to fulfil specified learning objectives 
and to meet the needs of students at five different 
levels through an illustrative chart given on the next page. 
In the upper section of the Chart are given 
five broad stages to show the changes that occur in 
language learning objectives as students progress from 
elementry to intermediate and advanced stages. 
Objectives 1 and 2 relate to elementary stages, 2 and 
3 to intermediate, 3-5 to intermediate and advanced 
stages. Within each stage the teacher should be 
aware of the need to re-assess objective constancy on 
the basis of students' achievement. 
In the units of text spoken and vritten 
Jane Willis has given an analysis of spoken interaction 
developed at the University of Birmingham and which is 
now being used to the design of teaching materials. 
The units of text deal with imitation, summary or 
13. Lonergan, J. Video in Language Teaching London 1983 p. 7. 
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comprehension of spec i f ic items tlirouch short video 
sequences. They cover a niMber of teaching items 
from monologue, dialogue to sentence and paragraph 
wr i t ing . 
The t h i r d sect ion of the char t i s on focus 
s h i f t a t d i f fe ren t l e v e l s . As the language items are 
vrell contexual ised, presented and prac t i sed in a 
meaningful way, the re is a great degree of emphasis 
on the form of the language i tems, and the focus sh i f t s 
from individual i tems, tha t i s , l e x i s , grammar and 
discourse s t r uc tu r e to the message conveyed by the 
language, i t s informational content and i t s functional 
use. This i s shown diagrammatically in the chart as a 
s ingle l i n e which represen ts a sh i f t of focus. More 
a t t en t ion at the advanced leve l i s paid to comprehension 
and expression of the message. 
The lower sect ion of the char t discusses the 
ro l e of video in language teaching ot d i f fe ren t leve ls 
v/hich I have discussed above but Jane V/lllis has 
very s k i l l f u l l y sunned up b r i l l i a n t l y the ro l e of 
video in language teaching. 
The l a s t sect ion of the chart gives the length 
of a video sequence in terms of time vhich va r i e s from 
hh 
thirty seconds to two minutes at stage 1, The timings 
are increased with stages 2-3-^-5- from one minute 
to twelve minutes respectively. Exercises may be 
administered to the whole class, group of students, 
pairs and individuals. It also shows how in 
different situations videos could be used with 
1, p i c tu re + volume 
2, Volume off + p i c tu re 
3, no p ic tu re ••• volume on 
2,16 Computer Assisted Language Learning—CALL : 
In recent years the computer has es tabl ished i t s e l f 
as an important future of modern l i f e and spread widely 
covering many areas of knowledge through i t s 
app l i ca t ions . I t i s also being used as an important 
tool for language lea rn ing . I t performs vdth 
remarkable speed exactly the in s t ruc t ions given to i t 
by a human user . I t s r o l e in language learning is that 
of a medium far from threatening the t e a c h e r ' s posi t ion 
because i t i s unable to c rea te educational ma te r i a l . 
All the teaching and l i n g u i s t i c material and ins t ruc t ion 
for i t s presenta t ion must be specified by the teacher . 
I t i s the teacher , then, who can make the computer 
assume the computer's r o l e in language l ea rn ing . 
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There are a number of terms which have come 
in to exis tence for computer l i t e r a c y , for example, CAI 
for Computer Assisted Ins t ruc t ion and the more recent 
one in B r i t a i n i s CAL Computer Assisted Learning. 
There are other termsCBI, Computer Based I n s t r u c t i o n , 
GDI, Computer Directed Ins t ruc t ion so on and so fo r th , 
but they a l l suggest tha t computer has a fundamental 
r o l e in the education process, 
CALL implies the presence of the teacher in a 
c l a s s of s tudents and a computer which could be placed 
in a special labora tory . The teacher decides a 
ce r ta in pa r t of the curriculum can be handled on the 
computer. This could be any thing from short lessons 
and exercises to a subs tan t i a l sect ion of a coiirse. 
Al te rna t ive ly the teacher may wish to adopt the 
computer to develop ce r t a in learning s k i l l s . I t may 
communicate with the students v i sua l ly by shov/ing 
t e x t , diagrams, graphs or video images on screen. 
I t can a lso present sound in the form of speech, 
music or other audio out put ;A This i s the general 
na ture of a computer as a resource a t the t e ache r ' s 
disposal but i t has some pos i t ive advantages and 
disadvantages both. 
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Advantages of Computer In EFL : 
There is minimal interference in the learning 
process with the aid of Computer, It can handle a 
much wider range of activities and much more powerfully 
than other technological aids offering interactive 
learning. We can have the individualised feed back, 
individualised student response by pressing B or C 
button. VTe can say and have a choice to say how he is 
•wrong. This method is called Step Response, Computer 
renders valuable service for remedial work specially 
with those individuals who need extra help because 
they do not make sufficient progress in the classroom. 
The software gives them help in solving their linguistic 
difficulties. Computer can also motivate some students 
who use it with excitement and motivation. It often 
happens that students miss their classes because of 
illness, time table clashes and other problems. This 
presents no difficulty for the computer because it 
has the capacity to store the lessons in memory and 
the student can come at any time, press the button and 
spend as long as is needed to recover his loss. 
From the point of viev/ of teacher the Computer 
presents several aspects of promise. The computer can 
U7 
handle question and answer r o u t i n e s , simulated 
dialogues and many other types of exerc ise , ^^en the 
student has completed the session the computer can 
record r e s u l t s , e r r o r s , success r a t e s , the time spent 
and much more information for the teacher to view at 
a l a t e r t ime. Unlike the t ex t book lesson which a 
teacher can not change the computer exerc ise can be 
eas i ly modified. I t has been shown tha t learning 
•with a computer i s ra ted highly by the s tudents . The 
Computer can be a powerful motivating force for 
productive study. But the importance of GALL i s s t i l l 
being evaluated because of some disadvantages. 
Disadvantages of Computers : 
Prejudice as ide , there are some genuine 
problems in using the computer for language teaching. 
Some of them r e l a t e to present s t a t e of CALL. I t i s 
not d i f f i c u l t to buy or borrow mater ia l s but they are 
seldom por table because of being damaged. Unless the 
computer i s the same they w i l l probably not run 
without modificat ion. V/hile the computer i s able to 
accomodate a subs tan t i a l range of learn ing s t y l e s , i t 
i s not a complete s u b s t i t u t e for the teacher . The 
computer can not completely conduct an open ended 
i+8 
dialogue with the s tuden t s . I t has ne i the r the 
vocabulary nor the a b i l i t y to understand the enormous 
range of u t te rances possible in any human language. 
For exampie,the ambiguity inherent in a s t ruc tu re can 
not be explained by the Computer with a confidence. 
For Various kinds of exercises r e l a t ed to ru l e s of 
i n f l ec t i on , word formation and syntax subs tan t i a l 
preparat ion and s k i l f u l programming i s required on 
the par t of the teacher . Some of the defects 
inherent in CALL could be overcome i f a computer i s 
l inked to a video which i s commonly known as In t e rac t ive 
video. 
2.17 In t e r ac t i ve Video s The most exci t ing technology 
development in language learning these days i s the 
l inking of video to Computer i n t t r a c t i v e video. 
The i n t e r a c t i v i t y l i e s in the computer's capacity to 
respond to v*iat the user does. Computer l inked to 
video mater ia l s opens up a l l kinds of p o s s i b i l i t i e s 
for learning by individuals or small groups. 
Currently three possible l eve l s of i n t e r a c t i v e 
use are determined by the proper t i es of d i f fe ren t 
systems : 
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(a) Bnsic i n t e r a c t i v e features offered by the 
video d isc machine. 
R«note Control and rapid random access are the 
key fea tures of In t e rac t ive video which allow the 
l ea rner to use a key pad or other device to move 
through a video programme of h is choice. The 
I n t e r a c t i v e element i s b u i l t into t h i s programme 
in the form of 'menus' . This gives a chance to 
the lea rner to decide what he v/ants to see next . 
(b) A Video plaver with a b u i l t in Computer. 
This system can have a small Computer b u i l t in 
to a video player . This adds tvra fea tures : the 
capacity to branch in d i f fe ren t d i rec t ions and the 
capacity to keep a record of v;hat the user does. 
Branching makes i t poss ib le , for example, to 
programme for d i f fe ren t responses, 
(c) A Video plaver United to an external Com nut er. 
as shovm in the diagram below 
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Diagram 4 
TV. MoTiitor 
Video Disf>Layer 
(PieMerLD-UOo) 
RGB 
Monitor 
Micro 
Combater 
(BBC Model B ) 
This i s poss ib le with both video c a s s e t t e 
and video d isc -p layer and there are various ways in 
l inking e i ther to a Computer. 
The outputs of Computer and Video can be 
viewed on separate screens . This l eve l of i n t e r a c t i v i t y 
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is most flexible but It is also most expensive. 
Interactive video may be the source of authentic 
language, it presents real situations and experience 
of a foreign country. It also gives paralinguistic 
clues and stimulates new teaching strategies, 
2.18 Satellite : The latest and most useful invention of 
science is the launching of satellites in space for 
various purposes and is being utilised for broad-
casting educative programmes in different parts of 
the world. It has a powerful potential for the 
application of media technology to language learning 
and teaching. There seems to' be a .shift of emphasis 
from the macro tov/ards a micro wave system rendered by 
the spread of telecommunication Satellite system, USA 
was the first to launch a new series of ATS Satellites 
on experimental basis to achieve educational goals 
directly which made an exchange programme possible 
between Brazil and Strandford University in America. 
This experiment was followed with direct broadcasting 
reception in North America and India. This seems to 
to be a new form of interconnecting far off places and 
producing a genuine global contact between the 
advanced and developing countries. 
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Later the S a t e l l i t e contr ibuted to the 
development in India (an exercise vrhich lavolved 
changing the s a t e l l i t e ' s a r b i t a l p o s i t i o n ) . I t was 
known as SITE designed as a cooperative venture 
between the two countr ies with KA3A supplying the 
S a t e l l i t e and India supervising the grand recept ion . 
The programmes were produced under the Control of 
All India Radio; they were beamed for four hours a 
day to 2,H00 v i l l a g e in six s t a t e s . I t wasn ' t used 
for language learning and teaching but i t s appl ica t ion 
can not be ruled out in the near fu ture . 
The BBC i s going to launch a Special programne 
through i t s S a t e l l i t e which can beam ELT and other 
programmes to any part of India with the help of an 
antenna d isc by the end of Dec. ' 8? . The doordarshan 
New Delhi i s also contemplating of using a s a t e l l i t e , 
as I came to know from the Deputy Director General 
Doordarshan r ecen t ly , to beam l e c t u r e s , demonstrations 
and other educational programmes on about s ix or seven 
channels. I t i s a mul t i -c rore project and may take 
not l e s s than a decade for making i t fu l ly commissioned. 
However there i s every reason to be op t imis t i c how 
t h i s new media technology i s going to be exploited 
ful ly for language learning and teaching giving both 
53 
the formal and informal education. 
I have nearly discussed and explained a l l 
the aspects of the appl ica t ion of media teclinology to 
language learning and teaching and i t i s my aim to 
shovr in the follovring chapter how some of these 
media elements could be in tegrated for language l ea rn -
ing and teaching and with vrhat r e s u l t . There r>re 
d i f fe ren t methods of teaching English in India 
varying from one corner to another but my aim i s only 
to revievf the current methodology vdthout es tab l i sh ing 
the super io r i ty of one method over the o ther . V/hat I 
propose to do i s to see hovr technology s t r a t e g i e s 
could be delved into methodology in order to achieve 
greater effect iveness as compared to conventional 
padagogy. 
C H A P T E R I I I 
A Review of the Major Methods of 
Teaching English as a Foreign Language 
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As a prelude to the integration of various 
aspects mf media technology into methodology for 
teaching foreign language skills, it would not be out 
of place if I examine the tenets of the ma;Jor methods 
which have held a sway not only in India but in all 
parts of the world where English is studied as a 
foreign language. The six major methods I wish to 
discuss in this chapter are:1. The grammar translation 
method. 2. The direct method 3. The reading method 
k. The audio-lingual method 5. The communicative 
approaches to language teaching 6. The new natural 
method. 
While presenting a survey of above methods it 
is not my aim to question the validity or establish 
the superiority of one method over the other. I only 
wish to prove in my thesis how far the different elements 
of educational technology discussed at length in the 
previous chapter could go a long way in achieving our 
goals of teaching a foreign language effectively. They 
are very powerful aids to language teaching made 
available to us by scientific inventions. Can ve change 
our attitude to language learning and teaching making it 
more innovative and motivating with the support of 
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teaching machines ? I fee l s t rongly , whatever methods 
we choose or whatever objec t ives we have in mind the 
u l t imate aim i s to reach our goal by the most d i r e c t 
rou te . If the t r a d i t i o n a l techniques are combined 
with media technology the i n t e r e s t , enthusiasm and 
motivation of the l ea rne r wi l l surely double in the 
l i g h t of t h e i r achievement. 
The Grammar Translat ion Method : 
This has been the most popular method s t i l l pract ised 
in many advanced count r ies , ^tost of the t e x t book 
wr i t e r s in the past were mainly determined to codify 
a foreign language into frozen ru les of grammar and 
syntax to be explained in the mother tongue and 
eventually memorized. Oral work was reduced to a 
minimum; a l i t t l e more a t t en t ion was paid to wr i t t en 
exerc i ses . Bahlsen descr ibes the cumbersoraeness of 
t h i s method in the following words, 
" . . . A, barren waste of inc ip id sentence 
t r a n s l a t i o n . Committing words to memory, 
t r a n s l a t i n g sentences , d r i l l i n g i r r egu la r 
verbs , l a t e r memorizing, r epea t ing , and 
applying grammatical ru les with t h e i r 
exceptions tha t was and remained our 
main occupa t ion . . , " 1 
This method ce r t a in ly did not produce any communicative 
1. Bahlsen, L. The Teaching of Modern Languages, 1Q0'? 
Boston p. 10. 
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or c rea t ive a b i l i t y . The sentences given for 
t r a n s l a t i o n or r e t r a n s l a t i o n were d i f f e ren t and of ten 
absurd. Grammar based language teaching and approaches 
have dominated and are continuing to dominate to the 
present . Hence the f u t i l i t y of t h i s method gave 
r i s e to more natura l or d i r e c t methods for teaching 
language. 
The Direct Method : 
The react ion against the above method came from 
d i f fe ren t sources and in d i f fe ren t ways. I t was f e l t 
t ha t grammar of a language, and regular p r ac t i ce in 
t r ans l a t ing from the l e a r n e r ' s na t ive language was 
l a i d on accurate pronunciation and in tona t ion , 
communication s k i l l s and c r e a t i v i t y . Different l abe l s 
a re given to the d i r e c t method, for example, n a t u r a l , 
psychological , d i rec t , Imrai ta t ive and so fo r th . What 
they have in common i s t ha t they refer to the use of 
language in communicative s i t ua t i ons usually \^ithout 
2 
recourse to the na t ive language. 
The report of the Committee of Twelve in 19OI 
describes i t a t fol lows, 
"In i t s extreme form the methoo 
consis ted of a s e r i e s of monologues by 
2. Cole, R., Modern ForeJRn Layuages and t h e i r 
^f>aching 1931 New York p. 59. 
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the teacher interspersed vith exchanges 
of question and answer between the 
instructor and the pupil — all in the 
foreign language ... A great deal of 
pantomime accompanied the talk. With the 
aid of this gesticulation, by attentive 
listening, and by dint of much repetition 
the learner came to associate certain 
acts and objects with certain combinations 
of the sounds and finally reached the 
point of reproducing the foreign words or 
phrases..." 3 
The various oral, psychological or phonetic 
methods which developed at the beginning of 20th 
k 
century have been grouped together by V/ilga Rivers as 
forms of the direct method, in that they advocate 
learning by the direct association of foreign words 
and phrases with objects and actions, v/ithout the use 
of the native language by the teacher or student. The 
ultimate aim was to develop the ability to think in 
the target language. 
The Reading Method : 
This has been also a very popular method of teaching 
a foreign language from the early thirties. Students 
were trained to read the foreign language v;ith direct 
apprehension of meaning, without a conscious effort 
to translate what they were reading. The students 
1. Cole, R. op. cit. p. 58. 3 . ol  .  .  o. 
M-, Rivers , V/ilga M. . Teaching Foreign Language Sk i l l s 
1968 London p. 18. 
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could then read aloud to help them with comprehension 
and to 'hear' the text mentally as they were reading 
silently. The emphasis was on the auditory image of 
the language that the learner was acquiring and it was 
assumed that this would facilitate the reading.of a 
text. It was through reading that the material for 
grammatical study and vocabulary vras given to the 
students. This was an attempt at reforming and unifying 
language methodology under the direction of Coleman. 
His report stated that ; 
"experience and statistical evidence 
in teaching the vernacular indicate that 
the amount of reading that the pupils do 
is directly related to achievement both 
in rate of silent reading and in 
comprehension. Furthermore, experiments 
show conclusively that increasing the 
amount of reading that is required results ^ 
in rapid progress in rate and comprehension". 
This report recommended a drastic increase 
in the amount of reading on the assumption that the 
students will practice reading silently, both in and 
out of class trying deliberately to understand complete 
sentences and longer passages without translation. 
All activities in the class vrere centred on developing 
reading skill for content only. It vronld seem rather 
extreme today focussing on a single skill as a goal of foreign 
5. Coleman, A. . The Teaching of Modern Language in the 
United States. 1929 New York p. 170. 
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language study. Hence many people strongly disagree 
and continued to onphasise the oral s k i l l s or the 
graimnar s k i l l s they deemed most important. World 
War I I and the increasing contacts between nat ions 
made i t c lea r that the reading s k i l l alone was not 
enough as the end product of a foreign language course. 
I t did not sa t is fy the needs of the l ea rne r as i t was 
generally r e a l i s e d . The necessi ty of a plan or 
methodology was accutely f e l t which could give a 
"mult iple in tegra ted approach" in which a l l the four 
basic s k i l l s are taught simultaneously on the bas is 
6 
of the s tuden t ' s r e a l l i f e s i t u a t i o n " . This gave 
r i s e to the most popular audio l ingual method -vrfiich 
developed in response to new needs. 
A number of courses in reading techniques 
have been developed by means of mechanical devices 
such as tachis toscopes and pacers . The fea tures of 
these machines have been embodied in to a number of 
filmed courses for the teaching of reading, and 
could therefore be adopted to t e l e v i s i o n with r e l a t i v e 
ease — a point which I would discuss in the next 
chapter in d e t a i l . 
The Audio-lingual Method ; 
The consciousness of a mul t ip le in tegra ted approach to 
6. Titone R.^ Teaching Foreign Languages t and His to r i ca l 
Sketch. 196BWashington DC p. 81 . 
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foreign language teaching and the growing realisation 
of the value of a thorough knowledge of a language 
other than mother tongue resulted In the development 
of a more effective method of teaching foreign 
language skills Initially kno\m as "aural —oral" 
which was later changed to "audio lingual" method. It 
aims at developing listening and speaking skills first, 
as the foundation on which to build the skill of 
reading and writing. The method developed-quickly 
with the beginning of World War II with the United 
States Army language programmes v/hich were given to 
soldiers and military personnel in a large number and 
wide variety of languages. The training was given 
with a view to develop communicative ability with a 
vrorking knowledge of the language of the country where 
the troups were being sent. It consisted of situational 
based dialogues, practised and memorised by the soldiers 
followed by oral drills r^nd conversntlons constructed 
around real life situations. It was perhaps due to 
intensive communicative sessions that the success of 
this method was tried and known. 
Audio lingual ism became immensely popular in 
United States and other countries of the world for 
learning a foreign language. The basic principle of 
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audio- l ingual methodology i s tha t language performance 
, consis ts of a se t of hab i t s in the use of language 
s t ruc tures and p a t t e r n s . William Houlton a l i n g u i s t 
and a foreign language teacher summarised the f ive 
7 
's logans of t h e day'*^ \^;hich guided teachers in the 
preparat ion of teaching m a t e r i a l s . 
1, Language i s speech not wri t ing 
2, A language i s a se t of habi t 
3, Teach the language not about the language 
k, A language i s what i t s na t ive speaker say, not 
what some one thinks they ought to say. 
5, Languages are d i f f e r en t . 
I t was on the bas i s of these slogans t h a t the techniques 
of the audio-l ingual method o r ig ina ted . According to 
Wllga Rivers , 
"The audio l ingugl method aims a t teaching 
the language s k i l l in the order of 
l i s t e n i n g , speaJ^ing, reading and wr i t ing , 
the emphasis in the early years i s on 
the language as i t i s spoken in every day 
s i t u a t i o n , moving at advanced leve l s to « 
the more l i t e r a r y forms of exp re s s ion . . . " " 
The audio l ingua l method in s p i t e of i t s 
immense populari ty among the fore ign language teachers 
7. Moulton. V/., "Linguis t ics and Language Teaching" in 
the United Sta tes 19'fO-l960" in Trends in European 
L ingu i s t i c s . 1961 Utrecht pp. 86, 89. 
8. Rivers Wilga, M. , Teachinp. Foreir.n Language S k i l l s 
1968 London p. Ul, 
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has not been free from se r ious c r i t i c i sm by t heo re t i c a l 
l i n g u i s t i c s . The psychol inguis ts tend to r e j e c t the 
behaviour is t model in favour of cogni t ive models of 
learn ing . Teachers and students also jo in in the 
c r i t i c i s m who found the spec i f ic d r i l l s and prac t ices 
extrenely boring. There were several other c r i t i c i sm 
of the audio l i ngua l method. One was the fac t tha t 
habi t formation simply did not happen at such a fas t 
r a t e ; r ea l hab i t s (sub-conscious language acquis i t ion) 
take much longer to e s tab l i sh than i s poss ible with 
any se r ies of d r i l l s . S t i l l another c r i t i c i sm was 
tha t the student simply repeated the d r i l l s without 
understanding what they were saying. K s tronger 
c r i t i c i sm was made tha t even i f the message or ru l e 
Involved i s understood and paid a t t en t i on t o , in 
language teaching, such d r i l l s are not r ea l communi-
cat ion since they transmit no rea l message, 'filga 
Rivers has judic iously assessed the s t rengths and 
weaknesses of the audio l ingual method in the book, 
"Teachinp; Foreign Lant^uage Ski l l s i ' Rivers thinks the 
teaching mater ia ls are more s c i e n t i f i c a l l y and 
systematical ly designed. Reading and writ ing are not 
neglected. Student motivation in audio l ingual c lasses 
i s on the whole high. Students enjoy learning to use 
6»f 
a language from the very f i r s t day of t h e i r in t roduct ion . 
The techniques advocate ac t ive p a r t i c i p a t i o n by a l l 
students for most of the time. But at the same time 
the author points out the p i t f a l l s in the method. 
Students t ra ined hy audio l i n g u a l method in a mechanical 
v;ay can progress l i k e wel l - t ra ined p a r r o t s . They are 
uncer ta in of what they are saying and unable to use 
the memorised material in rea l l i f e contexts . Fur ther , 
the techniques of memorisation and d r i l l i n g can become 
intensely tedious and boring. F ina l ly i t i s suggested 
tha t a successful appl ica t ion of the method requi res 
inventiveness and resourcefulness on the par t of the 
teacher who must be ready to vary the p resen ta t ion , and 
force the s tudents into in t e re s t ing s i t u a t i o n s . 
In the following chapter I would l i k e to 
show, whatever the wealcnesses of t h i s method n^ow the . 
boredom and dul lness can be eleminated and made 
st imulat ing by the use of media teclinology. As an 
aid i t can increase the efrectivnir.r,s of any method 
in a p a r t i c u l a r s i t u a t i o n . Audio l ingua l techniques 
i n t e l l i g e n t l y applied through media teclmology can 
lead to very thorough learning of a foreign language. 
The Communicative approaches to foreign language teachlnr.t, 
The weaknesses of the audio l ingua l method led to the 
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populari ty of the most v/idely pract ised method of 
teaching a foreign language these days —- the 
communicative approach to language teaching. The 
focus of communicative theory of language teaching, 
having strong supporters in Widdowson and Brumfit, i s 
to acquire the a b i l i t y to communicate in another 
language; one must use t h a t language in a communicative 
s i t u a t i o n . Commimicative a b i l i t i e s are usually 
acquired qu i t e rapidly vrhen compared to the grammatical 
accuracy of the lea rner which increases only slovly 
and a f te r much experience of using the language. To 
acquire communicative competence ?. conscious under-
standing of grammar is not a p r e - r e q u i s i t e , thir. r^ny 
grammar-based method which purports to develop 
communicative s k i l l s wi l l f a i l with the majority of 
s tudents . Only a few wi l l be able to work t h e i r way 
tlirough a grammar course , whether i t is grnmniar-
t r a n s l a t i o n , audio-l ingual or cognit ive methods. The 
cent ra l p r inc ip l e of several prevailInp; modorn methods 
i s to acquire communicative competenco to use the 
language for r ea l communication and that exercises and 
d r i l l s emphasised in the d i r e c t and audio l ingual method 
are nei ther necessary nor su f f i c i en t . Nev/mark and 
Reibal s ta ted t h i s p r inc ip le : 
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"Systematic organizat ion of the gramraatical 
form of t h e language mater ia l e:<:pored to 
the l e a rne r i s ne i ther necessary nor 
suf f ic ien t for his mastery of the language 
. . . PreQenbation of p a r t i c u l a r instances 
of language in contexts vhich exemplify 
t h e i r meaning and use is both suff ic ient 
and necessary . . . Systematic teaching of 
structure (as in s t ruc tu re d r i l l s ) imposes 
formal ra ther than useful organisa t ion of• 
language ma te r i a l . To plan teaching 
programms on the bas is of fornial proper t ies 
of sentences is thus incompatible with the 
only necessary anrl su f f i c i en t method 
known for learning a language". 9 
The communicative approach to foreign 
language teaching can be divided into, txro p a r t s , 
precommunicative and communicative learning a c t i v i t i e s . 
(a) Pre-communicative a c t i v i t i e s : 
The teacher through these a c t i v i t i e s i s o l a t e s 
speci f ic elements of l:nowledge or s k i l l which compose 
communicative a b i l i t y , and provides the l ea rne r with 
oppor tuni t ies to p r ac t i s e theni separa te ly . The 
l ea rne r s are thus being t ra ined In the p o s t - s k i l l . 
of communication ra ther than prac t ic ing the totnl 
s k i l l to be acqu i re ! . This c-xtarov^' Incluilos the 
majority of learning activlt!.r.n bar-nfl on d i f fe ren t 
types of d r i l l s or question and inswer p rac t i ce . 
Their aim is to provide l ea rners with a f luent 
comrnana of a l i n g u i s t i c system without using i t for 
9, TJevmiark, L. , "A I'inimal Language Teaching "Progr^nnme" 
in The Psychology of Second Language Learning; ^ 
Ed. T. Quinn 1971 CUP pp. 11-18. 
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commiinlcatlve purposes. The l e a r n e r ' s aim at t h i s 
s tage i s to produce £in acceptable language and not to 
communicate meanings e f fec t ive ly . These a c t i v i t i e s 
a t t snp t to c r e a t e l i nks betvreen language forms and 
functional meanings because they take account of 
communicative as well as s t r uc tu r a l f ac t s about 
language, in con t ra s t with purely s t r uc tu r a l a c t i v i t i e s 
s\jch as prac t i s ing mechanical d r i l l s or learning verb 
forms. 
(b) Communicative Ac t iv i t i e s *. 
The l ea rner has to a c t i v a t e and in t eg ra t e his 
precommunicative knowledge and s k i l l s in order to use 
them for the communication of meaning. He now prac t i ses 
the t o t a l s k i l l of communication in d i f f e ren t types of 
communicative s i t u a t i o n . 
This could be divided into two sub ca tagor ies 
(a) functional communicative a c t i v i t i e s (b) social 
i n t e rac t ion a c t i v i t i e s . Through functional a c t i v i t i e s 
the learner i s placed in a s i t ua t ion vhere he must 
perform a task by communicating as bes t as he can. The 
success can be measured by the fac t ho>r effect ively the 
task i s performed. In socia l In te rac t ion a c t i v i t i e s , 
am the other hand, the lea rner i s placed in a s i t ua t ion 
6B 
where he Is encouraged to consider the socia l context 
also In which communication takes r l nce . This means 
producing speech which i s socia l ly rippropriate to 
specif ic s i t ua t i ons and r e l a t i o n s h i p . 
This methodological frame work can be 
represented diagrammatic a l ly as fo l lovs : 
Dianram 5 
Pre-Communicative a c t i v i t i o : 
3truGtm-al a c t i v i t i e s 
Quasi-Communicative 
a c t i v i t i e s 
Communicative a c t i v i t i e s 
Fiuictional Comnunicative 
a c t i v i t i e s 
Social i n t e rac t ion 
a c t i v i t i e s 
Both the precommunicative and communicative 
a c t i v i t i e s represent only differences of emphasis and 
o r i en ta t ion ra ther than d i s t i n c t d iv i s i ons . The 
layout of the above diagram i s intended to show the 
methodological r e l a t i onsh ip between diPf er<^ >nt tynes 
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of a c t i v i t i e s , './herever jireconiniunicatlve a c t i v i t i e s 
occiir t h e i r e s sen t i a l function i s a subordinate one 
because they serve to prepare the l ea rner for In te r 
Communication. Both the a c t i v i t i e s are i n t e r r e l a t e d 
and the sequence could be reverse . For example the 
teacher may begin a teaching \3nit vrith a communicative 
a c t i v i t y such as a ro le-play based on a s i t u a t i o n . 
The subsequent precomraunicative a c t i v i t i e s may be 
taJcen up l a t e r v/ithout any loss o^ f^ffect. 
In our everyday normal l i f e and lan^uace 
use we normally focus our a t t en t ion on the m'-^ aninf^  
of what we say or hear ratlier than on I t s liuf^viistic 
form. From t h i s perspect ive we can define the poal 
of foreign language teaching in contextual terms — 
the contexts for language in t roduct ion can be provided 
by the teacher tlirough invented s t o r i e s , r ea l l i f e 
s i tua t ion and simulated r e a l - l i f e s i t u a t i o n . The 
teacher i s to extend the range of commrmicative 
nltU'ibloii In «7hl.f;!i l-lu> I'v-it-ii'T dfui jiiM-l'oi'iii •i.llAi COIMIM 
on meaning. 
Feed back : I t i s an important factor in deterfrining 
the l e a r n e r s ' a t t en t ion on l i n g u i s t i c forms and 
meaning the nature of the feed hncl: they rece ive . 
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I t provides l e a rne r s with knowledge of how succossfiiL 
t he i r performance has been. If the purpose i s to 
produce l i n g u i s t i c s t r u c t u r e s , successfully measured 
according to s t r u c t u r a l c r i t e r i a , if t he purpose i s 
to convey meanings,success wi l l be determined by 
communicative c r i t e r i a . For example if the tonc'ier 
cons i s ten t ly co r rec t s the l i n g u i s t i c forins the 
l ea rne r should focus his a t t en t ion on the production 
of cor rec t l i n g u i s t i c formr,. I f the purpose i s 
ef fec t ive communication of meanings, the teacher must 
provide them v;ith feed back about hov; succer,sful 
communication has been. 
The Natural Approach : 
All the communicative approaches to language 
learning are communication based and they produce 
superior r e s u l t s . The natura l approach i s s imi lar 
to other communicative approaches being developed 
today. The claim of the new approach i s t ha t i t takes 
Into account the l a t e s t research in the second language 
acquis l t lo t i . I t Irj adaptable to many t'r^aching contexts 
for students of a l l ages. I t i s not brsed on one or 
tv/o cent ra l techniques. The nat ' i ral appi'oich Is 
highly f l ex ib l e with r-^gard to te-'ching techniques 
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vised in the classroom and irj able to Incon^orote r\ny 
of the techniques of comrmnicitive approaches irh^re 
appropr ia te , without depending on any one of them. 
The f i r s t p r inc ip le of the natural approach i s tha t 
comprehension precedes, for example, l i s t e n i n g 
or (reading comprehension) precedes speaking or 
(reading a b i l i t i e s ) . Some of the implicat ions of 
th i s p r inc ip l e are that (a) the i n s t ruc to r always uses 
the t a rge t language, (b) the focus of the comm\mication 
wi l l be on a topic of i n t e r e s t for the s tudent , 
(c) the i n s t ruc to r wil l s t r i v e at a l l times to h'^lp 
the student understand. 
Tlie second general p r inc ip l e of the nnhnral 
approach i s that production is allovod to onerrp in 
stages ranging from single vrord —yes or no to 
sentences and f i na l l y more complex discourse . The 
th i rd general p r inc ip l e of the natural approach is 
that the course syllabus cons i s t s of communicative 
goals . This m^ans that the focu:-; of cafdi cTa'ir'room 
ac t i v i t y i s organised by a topic of i n t e r e s t . 
Since the communicative approaches nnd the 
na tura l approach are meaning-based in contextual 
s i t u a t i o n , the modern inventions used in media 
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tecluiology are vory groat gupportor of tliese new 
approaches to language learning and teaching. Vfliat 
e l se could give a b e t t e r idea of the behaviour, socia l 
s i t u a t i o n s , everyday language spolrpn by the native 
speakers than the visuals provi-1'^I by the use of 
TV, Video or computers in the classroom. Media 
technology can cont r ibu te tovards neeting the challenge 
of the nev! emphasis on developing cotiuiimiicative 
comptence more effect ively in the l e a r n e r s . Rea l - l i f e 
s i t u a t i o n s , and s imulate^l - real - l i fe s i t ua t i ons provide 
excellent contexts for langu-^ge in t roduct ion and th is 
can be fully provided by media technology — a point 
which I wil l discuss in de t a i l in the follo-'dng 
chapter on in tegra t ing media elements into mpthodoTogy. 
C H A P T E R IV 
Integration of Media Elements into Methodology 
7^ 
I have discussed the different elements of 
media technology and the prevailing methods for 
teaching English as a foreign language separately in 
the preceding chapters. How educational technology 
can enter the domain of methodology with successful 
results; how it could be integrated as a powerful 
aid to achieve the objectives of each one of the 
current methods effectively, are some of the questions 
which I would like to answer in this chapter. 
The situation for using media technology in 
advanced countries is fairly ideal because of the 
advanced level of educational development and 
developed systems. Any programme of education, any 
course for foreign language teaching designed by the 
experts can filter down to a majority of population 
through a net work of media. But v^ iat about a large 
number of developing countries of the world — -
countries like India, Pakistan and Bangladesh etc. —«-
which are concerned with educational development at a 
lower level? This is particularly relevant when we 
come to discuss the teaching of English because it is 
these countries which require English most urgently as 
part of their development programmes where English is 
7^  
taught through rote learning methods by teachers who 
are neither efficient nor trained. Considering the 
economic resources of these countries, media technology 
apparently seems to be beyond their reach with a 
centralised and authoritarian system. Fears that 
machinery will take away the professions of teachers, 
fears that It will destroy their contact with students, 
suspicion as to Its effectiveness all these have 
reduced the scope of various applications of media. 
But, paradoxically. It Is In the situation of low-
level educational development that the conditions 
exist which educational technologists find ideal. 
But the role of technology has to be different. It 
can carry out functions authinkable in developing 
countries. A teacher can do many fruitful activities 
with technology which he can not perform in his class-
room in a stereotyped situation. Where there is no 
laboratory equipment, the media can do experiments for 
the teacher. If a text book and the method it 
advocates require illustration, the media can use the 
same text book and the same method more meaningfully 
and effectively. Far more direct teaching is necessary 
for learning a foreign language and media can work 
wonders in such a situation in developing countries. 
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The time has come to give up the restrictive kind of 
thinking which asks such questions : what can television 
do? What can radio do? What can films do? What can 
programmed-learning do? This should be replaced by : 
what integrated system of teaching tools and learning 
experiences will most efficiently meet the learners' 
need? Educational technology will have to have its 
place as a total part of strategy. This integration 
is easy to achieve in such situations which we find in 
developing countries. 
The elements of media have been described 
in detail in the second chapter which have a wide 
variety and range of tools. It is not within the 
scope of this dissertation to take up each one of 
the methods mentioned in the preceding chapter 
separately and apply their use to teaching English 
as a foreign language. Radio, radio vision, 
language laboratories, television, video and computer 
are all powerful catalysts to motivate and stimulate 
learning of the four skills of language, I vrould 
therefore concentrate mainly on the application of 
television and video, computer sparingly in 
order to prove how they can effectively lead to the 
77 
achievement of objectives embodied in a particular 
method. 
Let us, for example, select a group of 
students and teach them English through direct method. 
The emphasis in this method is on oral instruction 
through exchanges of questions and answers between the 
instructor and the pupil in the foreign language. 
Pantomime gestures are important to draw attentive 
listening. The learner has to associate acts and 
objects with certain combination of sound in order to 
reproduce the foreign words or phrases or have a clear 
idea of the objects described orally by the teacher. 
If we supply the visual element through television, 
video or computer the achiev«nent and the success of 
the method will be tremendously Increased. It will 
also save time and energy of the teacher who verbally 
tries to associate the foreign words with objects of 
the experience of the learners. The techniques in 
the direct method focus on the pronunciation, 
intonation and speech. What else could give a better 
understanding of the supra-sigmental features of the 
English language than the television and video in the 
classroom? The phonological level of the listening 
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s k i l l i s fu l ly understood by the l e a r n e r s through 
t e l ev i s ion which opera tes in two mode l i t i e s , sound 
and v i s ion . The sound and the p ic tu res complement 
each o ther , t h a t i s , the media and the method. A 
var ie ty of devices were used to teach intonat ion 
pa t t e rns for sentences l i k e " I s he s i t t i n g down?" 
'Are they running away?', ' I s she making a d re s s ' ? 
and so on. Super-imposed on the v isua l the p a r t i c u l a r 
tune can be diagramatical ly presented as a moving 
l i n e or a s e r i e s of dots to give a graphic descr ip t ion 
of the in tonat ion pa t te rns of the above sentences . 
This br ings in the reading s k i l l which i s ef fect ively 
achieved through the p ic tu res and wr i t t en sentences 
on the screen. A number of exercises can be devised 
in l i s t e n i n g s k i l l s through which the lea rner has to 
signify v^ether a sound-picture, a sound-word i s 
correc t or Incor rec t , t r u e or f a l s e , 
Television/Video and the l i s t en ing Sk i l l s : 
Teaching of l i s t e n i n g s k i l l s implies four 
stages — recogni t ion , comprehension, memorization 
and ac t ive encoding. Television and video are 
important t oo l s in teaching l i s t e n i n g s k i l l s very 
e f f ec t ive ly , whether we use d i r e c t or audio l ingua l 
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method or communicative approaches to language 
teaching. So far as listening skill is concerned 
the rate of achievement through television is very 
high as shown in the following diagram : 
Diagram No 6 
Lislening 
8 
, 
St^ eakin^ 
7 
Reading 
4 
Writinq 
2 
How the listening skill could "be achieved 
successfully with the help of video in the classroom? 
For listening practice a video sequence of two or 
three minutes' duration depending on the level of the 
learner is shown on the screen to the whole class or 
a group of students. Activity involved will be 
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active viwing and identifying or repeating or 
discussing throxigh different s t rategies by showing 
the picture and soimd and sometimes picture without 
sound. Having shown a short sequence the following 
exercises could be devised to t e s t the competence 
of the learner . 
(1) True/ false questions : 
Having shown a short sequence from Unit 2 
of 'Follov; Through' we can devise a number of t rue / 
false questions to t e s t the l is tening sk i l l 
(a) Billy has to wait for ten minutes 
(b) Billy has to wait for four minutes 
(c) B i l ly ' s bus no. i s ^ 
(d) Billy's bus no. is 58 
The learner has to tick which of the statements are 
true. 
(2) Multiple Choice Questions : 
V/hat are the strategies we employ in asking 
multiple choice question ? The teachers has to be 
very specific about his aim and objective. He should 
keep in mind that he is testing only the listening 
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skill. In the same serial, Unit h of 'Follow Through' 
Billy describes the car thief. The learners hear the 
description and they should be asked to tick the 
accurate description through mxjltiple choice question. 
For example, 
Ca) The car thief is 
1. very tall 
2. quite tall 
3. not very tall 
(b) The car thief has 
1. brown hair 
2. blonde hair 
3. dark hair 
(c) Select words in grids : 
(a) Tick the boxes to show how many times you 
hear the words 
3an you 
:3an I 
Please 
Iharik you 
Sorry 
No 
1 2 ^ 
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(b) Match the bubbles : 
A video sequence from 'Bradwell on Sea in 
Essex' showing an interview between Vicar 
and Denis could be used for bubble matching 
to test the listening skill. The bubbles 
could be drawn up in the following manner. 
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(.h) Compilation of lists : For those who follow 
the direct method or the audio lingual method a 
number of teaching units could be used for 
listening comprehension, for example, vocabulary 
list of function, list of grammatical items, 
lexical items or list of present continuous 
tenses. 
(5) Guess the personality game : Asking questions : 
Who is who ? 
(6) Who said what grid ? 
(7) Rearranging the text. 
Unit M- of 'Follow Me' could be used for testing 
listening skill for example 
Where is the park ? 
Can you help me please ? 
Hello I 
Yes, 
Of course 
In the exercise based on who said what a diagram 
can be drawn as follov/s (based on 'Follow Me' 
Unit h). 
8^ 
Girl Policeman Man V/oman 
Can you help me please? 
Where*s the park? 
On the l e f t . 
VJhere's the post Office 
please? 
On the r i g h t . 
Wiere's the p o l i c e -
s t a t i on please? 
I t ' s there look s t r a i g h t 
ahead 
All the above exercises depend upon a c lear 
explanation to the l ea rne r — viewer of what i s 
required of him in the wsiy of response. P rac t i ce has 
to be given with suf f ic ien t examples to enable him to 
complete each exerc i se , and one system of response has 
to be maintained. In developing l i s t e n i n g s k i l l 
covert response i s a l l tha t i s required whether i t i s 
recognit ion of sounds, g r i d s , pe r sona l i t y , s t r u c t u r e s , 
vocabulary e t c . Whatever method the teacher follows 
the l ea rne r s must apprec ia te the mediiim as a powerful 
ext ra aid for language teaching and l ea rn ing . The 
l e a r n e r s must gain confidence and fee l they a re not 
over-awed by the t e l ev i s ion or vedio. The idea of 
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exploiting video material i s to give the correct 
picture —— structure relationship which is demons-
trated in presentation and practice work. 
AdYanceA L3,8t??ninR pragtig^ *. 
Some of the earlier devices eould be upgraded and made 
a little more difficult in addition to the following 
types of exercises for developing and testing listening 
comprehension. 
(1) Key word and context questions for testing the 
semantic level of the listening skill. Comprehen-
sion should aim at extracting information from the 
heard material. Learners should be encouraged to 
understand not only what the speaker says but why 
he says it. Television excells in this kind 
of presentation. 
(2) Translation of words, idioms, phrases may add new 
dimension and some fun to language teaching. 
(3) Re-translation of words, idioms and phrases : 
They sometimes motivate the learners and they 
enjoy doing it. This device may suit the teacher 
who teaches through translation method which is 
now regarded as obsolete. 
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(M) Listening Grid : an example from the BBC c a s s e t t e 
'Challenges ' i s given below for exp lo i t a t ion : 
Sharing with how many 
Rent per week 
Cooking f a c i l i t i e s 
Towels bed l i nens 
Sharing b i l l s 
Space, no i se , house 
water problems 
' • 1 
nxf 1 \ Fikf 11 
1 
fUf 111 
Television/Video and the speaking s k i l l s : 
The consciousness of mul t ip le in tegrated approach 
to foreign language teaching embodied in the audio 
l ingua l method can be r ea l i s ed more e f fec t ive ly 
through video. This method aims At developing 
l i s t en ing and speaking s k i l l s f i r s t as the foundation 
on which to bui ld the s k i l l of reading and wr i t ing . 
Si tuat ion-based dialogues constructed around r e a l - l i f e 
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situations can be far better assimilated by the 
learners through the visuals which save him from 
repetitive oral drills. The video presents the 
learners with a total situation. The picture carries 
the language used in a scene, as well as background 
noises which add to the situation. Vision allows the 
setting to be seen and understood and paralinguistic 
features in communication can be vividly seen. Thus 
learners can practise speaking in situations which are 
presented to them by the video which is a powerful 
support to gain the objectives of the audio lingual 
method. 
Foreign language learners are likely to rely 
more heavily on visual clues to support their 
comprehension. Few language course books deal with 
this feature of language teaching. Hence video is an 
obvious medium for helping students to interpret 
visual clues effectively. Jane Willis interprets the 
importance of visual elements in developing speaking 
skills : 
"Effective and systematic exploitation of 
well selected video sequence could help 
to sensitise students to vital differences 
in non-vocal communication, as well as 
serve as a stimulus for free discussion in 
English". 1 
1. Willis, Jane. 'The role of the visual elenent in spoken 
discourse' in Video Application in English Language Teaching 
Ed. Brumfit, C.J., Oxford 1983 p. 36. 
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The techniques used in audio- l ingual method 
advocate ac t ive pa r t i c i pa t i on by a l l s tudents . Video 
i s a powerful means to achieve i n t e r ac t i on among the 
l e a r n e r s . For g rea te r e f for t and i n t e n s i t y , we have 
to exploi t a wide se lec t ion of short video e x t r a c t s 
specia l ly chosen to i l l u s t r a t e the var ie ty of social 
s e t t i ngs and types of i n t e r a c t i o n needed to widen the 
s tudents ' s o c i o - l i n g u i s t i c experience, 
A number of s t r a t e g i e s have been devised to 
exploi t the video presenta t ion for developing spoken 
s k i l l in the l e a r n e r s . They a re a l l rooted in 
contextual s i t ua t i ons which give a v isua l experience 
to the l ea rne r s to describe or na r ra t e in t h e i r own 
words. Students l e a r n a l o t about how people l i v e , 
how they i n t e r a c t in the i r own surroundings. Video 
could be used for expanding the l e a r n e r ' s vocabulary 
range, and s t ruc tu res can be shown in r e a l i s t i c and 
authent ic con tex t s . I t i s an excel lent tool for 
presenting language and invaluable as t r igger mater ia l 
for follow up a c t i v i t i e s , making grea t demands on the 
l e a r n e r s ' i n t e r a c t i o n . I t could also be l inked with 
other media for example computer which can overcome 
some of the l im i t a t i ons of video. The key to using 
video in language teaching i s a c t i v i t y which i s 
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achieved through familiar teaching techniques very 
common in different current methods for teaching 
English as a foreign language. The following strate-
gies concentrate on teaching spoken skill and any one 
of than could be freely adopted to teaching 
(a) Repetition with and without Captions : 
After showing a video sequence aimed at teaching a 
phrase or a short conversation we can repeat them on 
the screen with captions. Vfe can also repeat than 
without captions. The teacher intervenes at this 
point and asks the learner to supply the caption. 
(b) Predicting speech : 
a situation is shown on the screen and the sound is 
switched off. The learners are asked to predict the 
dialogue and the situation. Showing the sequence 
with a short pause, the students may be asked to 
guess what is going to be said or v;hat is going to 
happen. Questions are put by the teacher to 
individuals or groups who enjoy doing it while watching 
a programme. This gives an opportunity to the learner 
to talk and discuss between themselves. Thus a frame 
work for sharpening spoken ability is provided by the 
teacher. 
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(c) P^ipii 'Or ig inated Question work : t h i s gives a 
chance t o the l ea rner to ask quest ions to the teacher 
or to other pupi ls in a group. 
(d) Svnonvm work *• the l e a rne r s are asked t o give 
synonyms of words or dialogues to t e s t whether they 
have l e a r n t the a r t of manipialating the language by 
subs t i tu t ing synonymous words or phrases . 
(e) Retrospect ive questioning by teacher and l ea rne r 
both : a f t e r a short sequence or programme i s shown, 
the video can give l i m i t l e s s v isual resource. The 
teacher can ask a number of quest ions about the 
cu l ture of the country and about the behaviour of 
people in speci f ic s i t u a t i o n s . I t can lead to questions 
on vocabulary development and s t ruc tu r e p rac t i ce 
because we see a wide range of objects and hear a 
number of s t ruc tu res in a short t ime. The l ea rne r s 
may also ask quest ions about what they see. They 
should be given some freedom to quest ion the teacher . 
(f)Mlpi^ cues •• i t ' s a good exercise vrfiich f a c i l i t i e s 
the l ea rne r to say sind speak. The teachers have to 
ask quest ions on d i f fe ren t a c t i ons , ges tures and 
f ac i a l expressions which the l ea rne r sees on the 
moving screen without sound. The BBC Casse t te 
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'Speak Easy' depicts a number of silent actions on 
the part of the characters providing ample opportunities 
to the learner to say what they see and thus develop 
their speaking skill individually or collectively. 
(g) Reconstitute dlalo£ue with O.H.P. : having seen 
the visual the learner should be asked to reconstruct a 
particular dialogue in a particular situation id.th the 
help of clue words given by the teacher on the over-
head-projector. He has to recall what he has seen and 
heard in the following manner. A dialogue between two 
persons, Francis and Jane, heard on the screen could 
be represented on OHP as follows 
Francis Jane 
help 
thank you 
please put it 
Cinema 
no 
take it 
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Advanced Speaking Prac t ice t some of the e a r l i e r 
devices for speaking p rac t i ce can be su i tab ly upgraded 
for l ea rne r s a t advanced l e v e l . Here are some of the 
examples. 
( l )use of key i/rords or phrase 
(2) role play 
(3) pair work based on scripted dialogue 
(1+) commentry work without hearing the original sound 
(5) commentary work based on the original sound 
(6) retelling the story 
(7) working with CCTV Cameras — - a situation in the 
studio which gives a chance to the learners for 
exchange of thoughts and ideas about their own 
programme to be recorded. During the discussion 
thousands of words are generated in speech. 
Video and the communicative approaches to language 
learning : There can not be a more powerful support 
than video in following and complementing the 
communicative theory in language teaching which aims 
to provide learners with a fluent command of a 
linguistic system without using it for communicative 
purposes in the first stage. The structural facts can 
be better learnt with a video. Recognition of 
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structures in speech is made easier when the learners 
see and hear them in situations. For example, a 
heard structure 'he has been pushed into the water' 
could also be pictured together with pictures illustra-
ting, 'he will be pushed', 'he is being pushed', 'he 
pushed some one'. This structure —picture relation-
ship shown on the video is a good example of presenta-' 
tion or practice work. Simple present tense, present 
continuous tense and past perfect tense can be 
illustrated through video effectively. In the second 
stage of communicative theory the total skill of 
communication in different types of communicative 
situations is practised. The learner is put in a 
situation where he must perform a task by communicating 
functional as well as social interaction activities; 
Both activities are interrelated and the teacher may 
begin a teaching unit with a communicative activity 
such as a role play. The context for language 
introduction is best provided by the teacher through 
the video showing a real life situation and simulated 
real life situation, the focus being on the linguistic 
form and the communicative activities. 
Television/Video and the writing skill ; 
Almost all the methods except the direct method 
9^  
discussed in chapter III focus on the reading and 
writing skills after having built the foundation on 
listening and speaking skills. Of all the four 
language skills, writing Is by far the most difficult 
not only for native speakers but also for foreign 
language learners. Video can be a great help In 
developing this skill, A simple story might be 
presented on television or a short video sequence which 
the learner can reproduce In written words through 
the power of the visual. A video or a television 
embodies a large number of elements which will assist 
the viewer to practise sound - symbol relationships 
In writing. 
Here are some of the devices to develop 
written skills with a video. 
(1) Questions with jumbled answers and clue letters : 
after showing a short sequence the teacher asks 
questions on the scenes or characters and gives 
the answers In jumbled words or some clue letters. 
The learners are asked to write the correct answers 
with the help of the clues provided, 
(2) Cross words and word games : as it has been 
seen, are very exciting and motivating. The 
95 
learners do it with great interest. It can be done 
in the follovdng manner, by giving only the initial 
letter of the words they have heard. The learners 
are asked then to fill up the gap. 
T 
R 
A 
I 
N 
1 , 
CLUES 
Carries men and goods 
— joins the cities 
plane lands there 
people live in 
knitted 
(3) Short dictation j 
Dictation is another technique which can be 
successfully used after showing a short video 
sequence. Students are asked to write down words 
spoken from the screen. Sentences can be dictated 
in sense groups and the students are asked to 
punctuate them. When we link dictation with 
television it gives sufficient motivation. In two 
minutes the television will give 2 ^ words. We 
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play through once and second time. We then ask the 
students and give then time to write what they have 
seen and heard on screen, 
ih) Guided composition or completion of a script (with or 
without clues) i 
A short video sequence from 'Follow Through' can be a 
useful exercise for writing controlled composition. In 
Unit h of 'Follow Through' Billy describes the car 
thief and acts as a successful detective. lie dreams 
of winning a police award. After his success he 
imagines and writes an official speech but has dropped 
it into a puddle. The learners should be asked to 
write out the complete text. 
Metropolitan Police Citation 
Billy Barkes you ha< 
Europe's most* 
car thieves. A f t e ^ ^ ^ ^ ^ ^ ^ ^ ^ thro ugh the 
i, you cornered this 
ruthless villain and brought him to 
single-handed. On* 
Metropolitan 
you vrith this medal .., and invite you 
with the rank of Det| 
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Alternatively the same serial can be used 
for retelling the story of the car thief. The learners 
are asked to write with the help of the following clues : 
A . . 
B . , 
C . . 
D . < 
E . , 
F . 
G . 
H . 
I . 
J . 
« 
V, 
• 
1 • 
» « 
I • 
» • 
• • 
i • 
• • 
went into the office 
drove away 
stopped 
was struggling with the car door 
came round the corner 
opened the door 
was trying to open it 
watched what was happening 
shrugged 
got in 
The content of the writing exercises should, 
as far as is possible tend towards the functional 
requirements of the students. Writing should be 
restricted to facts and descriptions for the foreign 
language learners. 
(5) Creating a parellel script : 
This could be a real exercise for giving practice in 
written skill. After showing a three or four minutes 
video sequence, for example, from Brighton 'Tele 
Magazine' on the life of the painter Daisy Smith, the 
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students are divided in pairs to prepare their own 
script from what they have seen and heard on the 
screen. This will give them practice in factual 
writing when they create a parallel script, 
(6) Linked activities based on the short sequence shown 
to the learners --^ this can be in the form of letter 
writings, telegrams, reports etc. For example in 
Unit h- of the BBC Cassette 'Bid for Power' the 
learners can be given the role of James Clarke and 
asked to write a polite letter to the NDA to remind 
them that they had not paid their last invoice or as 
Christine Walker, they may be asked to write a report 
on her visit to Tanaku. 
(7) Proof making (underline the difference/relation): 
The learners are shown a short sequence and asked to 
write about what they have seen and heard after making 
changes in the original information or writing some 
thing different but related to the sequence. 
Advanced Written work : 
Cl) Translation of sections or key sentences -
Translation is a dull, boring and artificial task 
but if connected with real-life situations shown on 
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the screen it vill be more effective and give bonus. 
(2) Retranslation of sections : We can ask the learners 
to translate a small section or some key sentences in 
their own mother tongue. 
(3) Note taking — Advanced learners may be asked to take 
notes on facts or information they have gathered from 
the screen. After they have prepared their notes, we 
should give marks for different items in order to 
create the interest of the learners for three things, 
(a) mark for information (b) for grammar and syntax 
(c) for actual presentation. If we do this they will 
listen carefully and make the points. 
ih-) Summaries —~-
(5)' Report 
Written work is vitally important. The learners 
can be motivated with a short video sequence to develop 
their listening spoken and writing skills. Writing 
requires much more thought and consideration than the 
other language skills. It needs sufficient practice on 
the part of the learners to write down exactly what they 
want to say without spending time on it. The video can 
provide demonstration; it can show the contexts in which 
the many writing activities takes place; it can provide 
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the stimiilxis for wri t ing a c t i v i t y . Television has 
proved i t s usefulness in teaching vrriting a t the very 
early stage and at the advanced s tage . 
Use of Television/Video for developing reading s k i l l : 
As t e l e v i s i o n has l i t t l e to offer in t h i s regard which 
other elements in the teaching system can not provide 
more e f fec t ive ly , I have ranked t h i s s k i l l in the 
hierarchy of learn ing as the l a s t one. Nevertheless 
t e l ev i s i on can be a support to the presenta t ion of 
the reading system provided the l e t t e r s or the vrords 
may be pr inted on capt ions . Perhaps the majority of 
recent reading courses have been based upon the 
'whole word' method, prefering to encourage the 
lea rner reader to recognize the shape of the 
t o t a l words. Techniques have to emphasise a 
consistence recogni t ion of word shape, though a 
symbol-sound connection provided by the t e l ev i s i on 
can of ten be of use to t r i g g e r the l e a r n e r ' s memory. 
Real objects in a studio may have name cards , 
wr i t ten words to be r e l a t ed to the objects they 
represent , Written names may be super-imposed upon 
p i c t u r e s , or wr i t t en form of verbs might be super 
101 
Imposed upon a film in which the action is frozen 
for a few seconds. At the level of words or group of 
words, recognition training can be assisted by the 
use of a tachistoscope whose function can be simulated 
in a television camera. For more advanced students 
it may be useful to incorporate special practice in 
the recognition of different type phases. Stylised 
lettering, such as is used in advertisanent, shop sign, 
packaged goods, and so on can all be integrated into a 
television programme. The recognition of written 
structure is facilitated with the help of television. 
Certain structures are taught as contractions for 
example 'he's'; 'doesn't'; 'aren't' etc. It will be 
useful if the learners are given the full forms in 
captions on the screen and then the contractions are 
given as we find in the first two units of the BBC 
cassette 'Follow Me'. Having seen the structures 
contracting and expanding on the screen the learner 
will have a clear idea of hov; to read them in print. 
This is an important element in efficient reading 
that the reader should have the ability to recognise 
structure rather than single words. 
A television reading course has to make 
provision for student response, to test whether the 
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structures taught have been understood and will be 
consistently recognised. The most efficient method 
of achieving this is to provide question sheets in 
ancilliary material sent out to viewing students, 
Reading material containing the questions can then be 
presented on the screen and the viewer can be asked to 
check his answers on the sheets sent to him. 
A television reading course can not provide 
the quality to reading material which is necessary to 
train the learner to read. It can however satisfact-
orily demonstrate the variety of vrritten English and 
provide introductory material. Television can present 
the paralinguistic context of each type of written 
material to the advantage of the reader v;ho wishes to 
develop the reading skill. Perhaps the computers may 
render greater service to the development of reading 
skill than television, as it is claimed but I don't 
have any experience of trying it with the students. 
Computer programmes are now to show the ideal way to 
teach reading. It can do a great deal indirectly. 
Computers today are widely seen as most relevant to 
Biucation. A. computer programme could be presented 
in a superb way and visually it could be seductive. 
Those people who think that learning will take place 
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if it is continually monitored and measured, that a 
drill can teach important things, then computer based 
instructional programmes are enormously attractive. 
There are many conmercial programmes and one 
commercial programme boasts that it can get children 
to attend the material that v/ould be too boring to 
present in any other way. A computer can help put 
children in touch with what they might want to read. 
It can tell them where to find books, magazines and 
news papers that they might desire or find interesting 
and useful. It can present on its screen information 
that the learners might find relevant to their needs. 
For children computers can be interesting things to 
work on and think about, to talk, read and vrrite about, 
It is believed that we shall all be closer in the 
cuture through computers if vre v/ish to be. Readers 
will be closer to authors, writers to editors, 
learners to practitioners. But this future seems to 
be far of when we take the situation into account in 
the developing world, I do not have much to say in 
this regard as I have not tried the computer 
strategies as I have done with a video in the 
classroom. 
C 0 N C L U S I O N 
10if 
I have attempted in the previous chapter a 
brief survey of the historical evolution of media 
technology, concentrating on some of its applications 
to language learning and teaching in modern times. 
With the gradual acceptance of media technology its 
scope has extended greatly in many areas of education 
specially in English language teaching v/hich has been 
the main concern of this dissertation. The introduction 
of media has brought about a substantial change in our 
attitude to language teaching. Educational technology 
is now considered as a powerful support to methods of 
teaching English as a foreign language because of its 
compelling power to motivate learning. Our priorities 
in language teaching have changed considerably over 
the years and television has assumed very great 
Importance as it is assisted now by the spectacular 
progress in video technology. How far educational 
technology is going to be exploited in developing 
countries is a matter left for futurity. But its 
growing popularity indicates that the time is not 
far of when our ordinary classrooms will be changed 
into electronic rooms for language teaching. The 
consciousness of using media technology is grovring 
day by day and most of the language teachers will not 
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hesitate, if given an opportimity, to exploit the 
powerful resources underlying the new teaching 
machines. 
I have concentrated on the use of video in 
the classroom for teaching English as a foreign 
language but this does not mean that I have rated 
other media lower, I have not gone into details about 
the role played by radio as a global medium of 
communication, in spite of the fact that radio is less 
expensive, can be easily afforded even by the poorest 
countries for teaching foreign languages. The BBC 
programme on English by radio has the largest number of 
listening audience today. Why I have chosen the use of 
video in the classroom for teaching English is based on 
my own experience of exploiting video material in an 
Indian classroom situation for its power to teach 
English effectively, I have experienced that a two or 
three minute video sequence can be used for teaching 
listening or speaking or writing skills for two to 
three hours depending on the interest and cleverness of 
the teacher to manipulate a number of interesting 
exercises for achieving his objectives. 
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Nevertheless I have discussed in d e t a i l 
the d i f f e ren t elements of media vhich are popiiLarly 
used these days. The main th rus t of t h i s d i s s e r t a t i o n 
i s on i n t eg ra t i on of media elements in to methodology. 
I t has "been my aim to show whatever the method, 
d i r e c t , audio- l ingual or natural ,how media elements 
can act as powerful tools in the hands of a teacher to 
achieve the objec ts advocated by a t ex t book or a 
method i t embodies. I t i s not my aim to say t h a t 
the teacher i s replaced by the machines bu t , on the 
contrary , the teacher remains cen t ra l in the classroom 
for i n t e r a c t i v e communication between him and the 
l ea rne r . 
While showing the method of how media elements, 
specia l ly v ideo, can be prof i tab ly used in a classroom, 
I have given a number of episodes, exercises based on 
BBC video Casse t tes because they were ava i lab le to me 
in the classroom. While t rying these exercises with 
the students I have observed tha t the l e a rne r s were 
grea t ly motivated and such a strong motivation 
observed in them can not be achieved through any one 
of the popular methods of teaching English as a 
foreign language. The sound and v is ion combination 
ava i lab le to the l e a rne r s in a video sequence adds 
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new dimensions to language teaching. My assumptions 
are based merely on active observations in the class-
room and I have not tried to measure the efficiency 
gained by the learners through video teaching by 
statistical data or by horizantal or lateral analysis 
of the learners. But this is a task which is time-
consuming and beyond the scope of my M. Phil, 
dissertation, to be taken up later when I present my 
doctoral dissertation. 
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